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I, INTRODUCTION TO THE REPORT 



The Problem Area , In 1967 the Education Professions Development Act was 
enacted by the United States Congress, EPDA was designed to assist in 
inproving the competencies and skills of persons perfoming ^/arious profes- 
sional roles in the field of education and, thereby, to contribute to the 
improvement of school progi'ams and practices. 

Extensive federal, state, and local resources have been expended since 
the passage of the Vocational Education Amendments of 1968 for the purpose 
of revising or initiating preservice or inservice training programs for 
vocational -career education professionals. The emphasis placed on voca- 
tional-career education programs in the public schools and community colleges 
in the past seven years created a shortage of teacliers and administrators in 
existing, as well as in new and emerging, programs. 

Since 1969, EPDA monies have furnished Illinois schools (via coopera- 
tive arrangements and through the Division of Vocational and Technical Educa- 
tion) the opportunity to promote change in the preparation or retraining of 
personnel. These supplemental funds have been used primarily for student 
support in new or revised professional preparation programs. Most of the 
participants in these programs have now been absorbed into educational 
systems- 

The Problem , What contributions have participants in fifteen Illinois EPDA 
(553) funded projects, which operated between July 1, 1969 and June 30, 1974, 
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made to educational programs and practices as a result of their participation 
in one of these projects? Nfore sped fic;illy : 

1. IVliat differences resulting from tlieir liPDA project experiences 
do the participants in the fifteen projects of the study report 
concerning the performance of their professional positions, roles, 
tasks, and activities? 

2. To what extent do the participants report the intended outcomes of 
the projects to have been achieved? 

3. IVhat do the participants report concerning the adequacy with which 
they feel they perfom their positions, roles, tasks, and activi- 
ties? 

4. What do the participants report concerning the adequacy with which 
they feel the projects prepared them to perform their professional 
positions, roles, tasks, and actiAnities? 

5. IVhat significant unintended project outcomes do the participants 
report? 

6. l^^lat modifications do tlie participants suggest for prograjns designed 
to prepare professionals to perform the positions, roles, tasks, and 
activities of vocational -career education professionals? 

7. How do the participants' project directors respond to the aforemen- 
tioned six questions? 

These questions fomulated the problem of the study and it is to them 
that the report of the follow-up s.tudy is addressed. 



The Objective . The study reported here was designed to provide a data-based 
response to the se^J^n questions posed in the above problem statement. 



The Projects . Fifteen projects funded by EPDA (553) funds through tlie Pro- 
fessional and Curriculum Development lliit of DVTE and whicli operated between 
July 1, 1969 and June 30, 1974, provided the reference from which the follow- 
up study was conducted. With the exception of a project operated by the DVTE 
and one operated by the Chicago Board of Education; all projects were based 
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on college campuses. (See TABLE I) All projects were funded as a result of 
a proposal having been submitted to the DVTE. 

The projects involved participants in activities that extended through- 
out much of the state of Illinois. Wliile tlieir range of emphasis varied in 
scope, objectives, activities and duration, projects - with one exception - 
encompassed the common intention of improving programs and practices in 
vocational -career education through professional development. Some projects 
provided workshops lasting from one to a few days and some offered intensive 
courses over a period of weeks. Others operated as year-long training pro- 
grams. Most of the learning experiences provided by the projects were 
practical in orientation and largely field-based. Internship type experi- 
ences weTe a vital part of most of the year -long projects. 

Many of the host institutions engaged personnel especially for the 
implementation of their EPDA-DVPE project. The numbers and types of partici- 
pants in the projects varied considerably (See TABLES I and II on pages 4 and 
21). 

A brief description of each of the fifteen projects of the study follows. 

The project. More Effective Staff Utilization , was provided by the 
Chicago Board of Education in the fall of 1970. The project operated in two 
unrelated parts. The researchers were unable to identify a vocational-career 
enphasis for either part. One part sought to have Chicago educators share 
ideas about urban education with consultants and educators from other urban 
areas in the United States. This project consisted of a week-long conference 
held at a retreat in Colorado, with Dwight Allen and a group of consultants 
providing leadership. Eight Chicago educators participated, and Dr. Evelyn 
Carlson served as Director. 
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TABLE I 



THE PROJECTS OF THE STUDY AND THE Nl)>tBER AND PERCENT OF 
QUESTIONNAIRE RESPONDENTS AND INTERVIEWEES FOR EACH 





Number of 
Proj ect 


Questionnaire 
Respondents 


Number o£ 




Participants 


M 


Interviev/ees 


Illinois EPDA (553J Projects 
Oi)e rating July 1969 - June 1974 








Occupational I:d.~ Industry 
I;xdiangc: hiU 


13 


10 3.1 


12 


Voc. liducational Institute- 
Leadership Development: U. 
of I. 


17 


6 1.9 


6 


More Effective Staff Utiliza- 
tion: Urban Leadership and 
Truth School: Chicago 


31* 


10 3.1 


8 


Data Processing Institute: WIU 


34 


10 3.1 


3 


Principals* Workshop: V/IU 


260* 


129 40.4 


0 


Internship Program 


12 


7 2.2 


3 


Health Occupation Education: 
U, of I. 


30 


8 2.5 


7 


Occupational Ed. Adm. Trainine: 
SIU 


21 


20 6.3 


17 


Inservice Training of Tearhers 
o£ Disadvantaged: Roosevelt 
Lfriiversity 


90 


bO 15.7 


10 


Voc. Tec. X349; Voc. Ed. Adm.: 
U. o£ I. Correspondence 


87 


42 13.1 


5 


Writing Measurable Objectives: 
D.V.T.E. 


45* 


10 3.1 


6 


Adm. by Competency Training: 
ISU 


17 


9 2.8 


13 


Teacher Ed. in Voc. and Tech. 
Ed: U. o£ I. 


21 


5 1.6 


4 
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TABLE I (Continued) 





Number of 
Project 


Questionnaire 
Respondents 


Number of 




Participants 


N 




Interviewees 


Illinois EPDA (553) Projects 
Operating July 1969 - June 1974 










Environmental Occupation: 
Chicago 


4 


1 


0.3 


2 


Environmental Maintenance: SIU 


5 


2 


0.6 


2 


TOTALS 


687* 


319 


100.0 
(romded) 


98 



^Estimated 

**Percent t±Lat N is o£ total respondents 



The other part o£ the project involved a week-long workshop for teachers 
who were working in a new multi-age open space elementary school in Chicago: 
the Truth Primary School. The workshop sought to provide teachers with con- 
cepts and strategies for working in an open space school. The workshop was 
conducted by a consultant, Jan Frak, and held at the school while it was in 
session. The workshop consisted of a large group lecture, and problem solv- 
ing conferences, with teams of teachers. Twenty- three teachers participated. 
Dr. Evelyn Carlson and Dr. Margaret Woods served as Directors. 

The project, In-Service Education for Teachers of Disadvantaged Youth , 
was provided by Roosevelt lliiversity. The project sought to help teachers 
of disadvantaged students in^irove their understanding of the vocational and 
motivational needs of these students. The project consisted of two three- 
day workshops with follow-up visits to selected field sites. An effort was 
made to increase participants' skills in iirplementing a career education 
model with emphasis on student activities specially related to the 'Vorld 
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of work/' Sessions of the workshop were held in Chicago, in November of 
1973 and June of 1974, with approximately ninety participants. Dr. Loreta 
Butler was the Director. 

The project, Pre-Service Training in Environinental Occupations , was 
provided by Chicago State University from September, 1972, through June, 
1973. The project sought to prepare participants and to place them in jobs 
for environmental occupations teaclier roles. The project consisted of 
three components: (1) college courses in the natural sciences, math, geog- 
raphy and education; (2) field work in tlie area of careers and with local 
business and industry; and (3) participant development of a career education 
project or program with the potential for being useful in a local school 
setting. The career emphasis in the project was on environmental occupa- 
tions. Four students participated as undergraduates. Dr. Lindy Solon 
served as the Director. 

Tlie project. Workshop on Career Education for Elementary School Prin- 
cipals , was provided by Western Illinois University during May of 1974. Tlie 
project sought to*help elementary school principals in: (1) using the com- 
munity as a resource in career education; (2) initiating staff development 
programs around career education; and (3) receiving state funds for an ele- 
mentary school career awareness program. Approximately two hundred and 
sixty participants attended the seven one-day workshops held at different 
places in Illinois. Dr. James Conley served as Director of the Project. 

The project. Health Occupations Teacher Education Program , was provided 
by the University of Illinois at the graduate and undergraduate levels dur- 
ing 1972-1974. The project sought to identify competent health practition- 
ers who needed improved teaching skills and to offer tliem a program in 

1.4 
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teacher education which would provide them with teaching skills and compe- 
tencies, and with certification to teacli at the secondary school level in 
Illinois. The project consisted o£ a specially designed teacher education 
program (courses in general education, specialization in health-related 
fields, and professional education including clinical teaching) at the under- 
graduate and graduate levels. Approximately thirty participants took part 
in the project, and Dr. Maria Vittetoe served as Director. 

The project, Occupational Education Administration Training , was pro- 
vided by Southern Illinois Uhiversity at Carbondale during 1973-1974. It 
sought to develop personnel who were certified for leadership positions in 
vocational -career education at the local level and to assist them in getting 
placed in sucli positions. Additionally, it sought to develop, test and 
implement a model for a university in-service leadership training program 
boused on identified competencies. Tlie project consisted of a summer session 
of concentrated competency-based graduate study in educational administration 
and related areas. Tliis was followed by an internship in local schools 
which had vocational programs. Field experiences were supervised by school 
district administrators and university staff. Tiventy-one experienced educa- 
tors participated, and Dr. Wayne Ramp served as Director. 

The project, In-Service Work Experience Internship Program for Occupa - 
tional Education Teachers , was provided by Eastern Illinois lliiversity during 
1972-1973. It sought to up-grade occupational education teachers in refer- 
ence to their knowledge of occupations in their communities. The project 
consisted of a cooperative program with business and industry to provide 
participants with visitations and limited work experiences on-site in local 
businesses and industries. Thirteen teachers participated, and Dr. Charles 
Joley served as Director. 
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The project, Data Processing Tiistituto for Teacliers , was provided hy 
Western Illinois University during t]\e summers of 1970 and 1971. It sought 
to increase teachers' knowledge and skills needed to teach specialized 
courses in curricula designed to prepare conputer programmers, analysts and 
automatic data process operational personnel. The project consisted of 
lectures, discussions and laboratoiy work. Thirty-four participants were 
in-volved, and Dr. Lewis E. Wall served as Director. 

The project. Writing Measurable Objectives for Vocational Education , 
was provided by the DVTE for selected members of its staff. It sought to 
(1) provide participants with a common framework and terminology; (2) 
increase participants' skills and competencies in stating behavioral objec- 
tives; and (3) increase participants' skill in assisting others in stating 
and working with measurable objectives. Tlie project consisted o£ a two-day 
workshop held in January of 1972 in Springfield, ^proximately forty-five 
persons participated. EWight Davis and Joseph Borgen served under contract 
as Directors. 

The project, Pre-Service Training in Environmental Maintenance , was 
provided by Southern Illinois University in Carbondale. Five students par- 
ticipated during the 1972-1973 academic year. The project sought to provide 
pre-service teachers with content, internship and student teaching experi- 
ences in environmental maintenance. It consisted of experience in field- 
based projects, selected course study, and individualized study in environ- 
mental maintenance. Dr. Thomas R. Stitt served as Director. 

The project, VDTEC X549 : A Correspondence Course in Leadership Develop- 
ment in Vocational Education , was provided by the University of Illinois 
from July 1, 1972, until June 30, 1973. It sought to develop, offer and test 



a course whic±i would provide continuing growth and development for partici- 
pa'^ vocational educators through correspondence study on an individual- 
ized in-service basis. The project consisted of a correspondence course of 
eight lessons and used a course syllabus, textbook and cassette recording 
tape. The course emphasized leadersliip and was offered initially for under- 
graduate credit; however, graduate credit was later awarded on a trial basis. 
Tlie clientele for the course cajDe mainly frora a group of vocational education 
teachers who had participated in a national survey related to vocational 
education and conducted by the University of Illinois Bureau of Educational 
Research. Eighty-seven persons, mostly with at least a bachelor's degree and 
teaching experience, enrolled in VOTEC X349, and Dr. Wayne Lockwood served as 
the instructor. 

The project. Teacher Education in Vocational and Technical Education , was 
provided by the University of Illinois. It sought to provide an opportunity 
for interface with professionals from varying backgrounds and areas of inter- 
est with implications for vocational teacher education. The project consisted 
of a one-week institute held in October of 1970 at the University of Illinois, 
Twenty-one persons participated, with Dr. Rupert Evans serving as Director. 

The project. Vocational Education Institute: Leadership Development , was 
provided by the University of Illinois from July 1, 1969, to June 30, 1971. 
The project sought to train educational administrators to serve as leaders in 
all areas of "vocational -career education. It consisted of a flexible program 
of study, including established University courses and courses specially 
adapted for the project, seminars for the participant group, and field experi- 
ences in business and industry and educational settings. Most participants 
sought credit for degrees at tlie masters, sixtli year or doctor's level. 
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Seventeen participants were involved, md Dr. William Rogge served as 
Director. 

The project, Pre-SerArice Administration by Competency j was provided by 
Illinois State University from July 1, 1973, to June 30, 1974. It sought 
to develop sixteen competent administrators for the area of vocational - 
career education by developing and implementing a competency-based training 
program which emphasized career-vocational education administration, addi- 
tionally, the project sought to develop a transportable model for use in 
other institutions and to produce a written document describing the model 
and facilitating its dissemination. The project consisted of a year- long 
program of fomal study, including courses, the development and mastery of 
specific competencies, and field-based and internship experiences. The 
emphasis was on leadership and the competencies needed in the administra- 
tion of vocational -career education. Sixteen persons participated in the 
project, and Dr. Charles Edwards served as Director. Tliis project was a 
companion to a similar project provided by Southern Illinois University. 

The project. Internship for Leadership in Occupational Education , was 
provided by the University of Illinois, Western Illinois University, Eastern 
Illinois University, Northern Illinois Uiiversity, Illinois State Univer- 
sity, Southern Illinois University on both its Carbondale and Edwardsville 
campuses, and by the DVTR's Professional and Curriculum Development Unit. 
The project sought to assist with the implementation o£ the Illinois Master 
Plan for Professional Development by preparing persons with previous related 
educational experiences for occupational education leadership roles at the 
local level, within the DVTE or at institutions of higlier education. The 
project consisted of placing an intern on eacli of the participating campuses 
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and four interns with the DVTE. The interns were assigned for supervision 
to an experienced occupational education leader in their situations (the 
institution's Occupational Education Coordinator) si\d typically "shadowed^' 
him. Tliey generally experienced the full range of activities in which 
their supervisor was engaged. Additionally, tliey met periodically as a 
group, attended DVTE functions and professional conferences and, some took 
fomal courses for graduate credit. The internship project operated during 
the 1971-1972 academic year and there were twelve participants. 

Procedures of the Study . The' survey method was adhered to, and the design 

and the procedures were derived: from the problem and sub-questions raised 

on the preceding pages. The study was initiated in October of 1974 and 

completed in June of 1975. The following eleven tasks were accomplished 

in the implementation of the study. 

Task 1 . The Director of the study consulted with staff of the DVTE 

Professional and Curriculum Development IMit to identify eacli 
EPDA (553) project to be included and to locate personnel 
associated with the production of these projects. 

Task 2 . Study personnel obtained and reviewed proposals, reports and 
other related infomation about the projects identified in 
Task #1. 

Task 3 . The Director of the study contacted all past project directors, 
obtained a list of project participants and arranged for inter- 
viev/s with project directors and participants. 

Task 4 . Study personnel developed two interview guides and a question- 
naire (See Appendices A, B and C) . 

Task 5 . Study personnel arranged for interviews and questionnaire 
responses from project participants. 

Task 6 . Study personnel collected data using one or more of the follow- 
ing: 

a) on-site interviews 

b) telephone interviews 

c) questionnaires distributed by mail with a 
postal card follow-up 

er|c . 
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Task 7 . 'Hie studyVs data process specialist processed the data on 
the N.T.IJ. computer usinj; the Stastical Package for the 
Social Sciences program (SPSS) . 

Task 8 , Tlie Director of tlie study analyzed and interpreted the col- 
lected data in terms of numbers, percents, sunmaries , aad 
patterns for a composite of tlie responses aad for responses 
for individual projects. 

Task 9 . Tlie Director of the study drew conclusions and made recom- 
mendations , 

Task 10 . The Director of the study prepared the final report in 
response to the questions posed in tlie statement of the 
problem aad objectives. 

Task 11 . The Director of the study delivered one hundred copies of 
the final report to the DVTE. 

Dr. Joseph R. Ellis, Coordinator of Educational Research and Services 
at Northern Illinois University, was the director of the study. He assembled 
a team of educators with the special competencies, backgrounds and recent 
relevant experiences necessary for the execution of the above tasks. Team 
members were Dr. Tyrus Wessel, Dr. Richard Erickson, Dr. Peter Abrams, Dr. 
Leonard Pourchot aad Ms. Diann Musial of Northern Illinois University, and 
Dr. James Mendenhall of Lincoln Laad Community College in Springfield. 

Efforts were made to locate and to obtain questionnaire responses fix)m 
all participaats in the fifteen projects. A sample for the interviews was 
selected to be representative and to include accessible participants from 
all projects, with the exception of the one-day '^Principals ' Workshop." It 
was not possible to interview all of those selected. 

IVhile questionnaires were received from participaats who lived in and 
out of Illinois, interviews were confined to participaats and project direc- 
tors living in Illinois with the exception of four interviews which were con- 
ducted at a national conference. 
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II. REPORT OF THE FINDINGS 



Introduction to the Report of the Findings . The findings of the study are 
presented first for the interview and then for the questionnaire. 

Interview results are presented as generalized responses to the ques- 
tions of the interview guides. The interview guides appear in Appendix B 
and Appendix C. Interview summaries appear first for project personnel 
and then for project participants. 

Questionnaire results are reported as a composite of participants' 
responses aad also for the project in which the respondents participated. 
Tlie questionnaire appears in y^pendix A, 

Report of the Interview Responses . Inter Ad ews were conducted with one 
hundred eighteen persons who had been associated with one or more of the 
fifteen projects of the study. Tiventy of the interviewees had been involved 
in the direction of the projects while the remaining one hundred had been 
participants. The interviews, for the most part, ranged in time from thirty 
to forty-five minutes. Most of the interviews were conducted in person at 
the site of the interviewee's employment; however, a few interviews were 
conducted over the telephone. With the exception of the Principals' Work- 
shop Project (a one-day drive-in session), all of the projects' participants 
were represented in the interview sajnple. (See TABLE I on page 4.) 

The study's interview results supplement and validate the data obtained 
in the study's questionnaire. Summaries of the interviewee's responses to 
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tlie questions on the interview guides are presented below and on the follow- 
ing pages. 

Project Personnel Interview Summary . The perceptions of those who 
directed the activities of the projects were considered a valuable dimension 
in the follow-up study of the participants. Some of the project personnel 
interviewed had conducted formal evaluations and/or follow-up studies of 
their projects. All could provide information obtained infomally and 
casually. Additionally, the project personnel were able to report some of 
the cliangcs which had resulted in themselves and in tlieir institutions as a 
result of their project. 

Die results of the twenty interviews conducted with project personnel 
are summarized below. 

Question #1 , 0iat is the interviewee 's perception of the project? 

Response , Project personnel who were interviewed generally perceived 
their projects as: 

(a) a response to an important educational need, 

(b) a positive and valuable experience for both themselves 
and participants, 

(c) an opportunity for them to provide, and for partici- 
pants to gain, philosophical commitment and/ or com- 
petencies and skills for professional development, 

(d) guided, practical and largely field-based learning, 

(e) a means for participants to advance into positions and/ 
or roles of leadership in the field of vocational/ 
career education, 

(f) a means of up-grading the efficiency and effectiveness 
of leadership, programs, practices and activities in 
the field of vocational-career education, 

(g) an opportunity for their institution to plan and imple- 
ment an innovative program. 

Question #2 , Do you consider the project to have achieved its objec- 
tives? 

Response . The directors based their judgments on project evaluations, 
follow-up studies and informal contacts and feedback. 
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Except for some reservations expressed about the ^'Intem- 
ship Program/' all project personnel expressed the view 
that their projects had been very successful in achieving 
their objectives. 

The reservations about the '^Internship Program" concerned 
the fact that several interns moved into advanced degree 
programs without entering practice in field settings. One 
intern left the field of education completely. 

Question #3 . What differences resulting from their EPDA project 

experiences do the participants report concerning the 
performance of their professional positions^ voleSy 
tasks y and activities? 

Response . Project directors were unanimous in agreeing that their 
. projects made a difference in nearly all participants' 
professional performance. 

The evaluation of projects that provided a short (one~or- 
two-day) workshop experience indicated that the workshop had 
had some influence on most participants; however, this influ- 
ence was said to be limited and often difficult to determine. 

Those projects that involved their participants in lengthy 
training either in field, or combinations of field and 
canpus , experiences were reported to havie had rather profound 
influences on participants* subsequent educational experi- 
ences and/or professional decisions and practices. Witli tlie 
exception of one intern who decided to leave vocational - 
career education as a result of his project experience, par- 
ticipants appeared to hav^e made changes, or are expected to 
make changes, consistent with the intents of the projects in 
which tliey were involved. 

Many participants have moved into positions or roles of 
educational leadership at the school district, junior college 
or university level. Many participants entered or continued 
to serve in various teaching positions with increased com- 
petencies. Several participants are currently enrolled in 
advanced degree programs with the promise of providing leader- 
ship and service to the field later. Tlie directors believied 
that their projects had caused these kinds of general changes. 

Regarding specific roles performed by vocational-career 
educators, there was general agreement that as a result of 
project-directed experiences, participants functioned differ- 
ently in the roles listed below. The role perfomance changes 
attributable to the projects varied considerably for each role. 
The greatest change occurred in the first four roles . Several 
participants in the "Occupations Educational Administrator 
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Training Program'^ were reported to be meeting periodically 
as a professional group which they had organized. 

Specific professional roles in which positive performance 
changes were reported are: 

(a) Leader 

(b) Planner 

(c) Director and helper of learning 

(d) Counselor, advisor, guide, consultant 

(e) Mediator and interpreter 

(f) A link with the community 

(g) >4ember of the education profession 

(h) Member of the community 

Question #A . To what extent do the partioipants report the intended^ 
outoomes of the EPDA projects to have been achieved? 

Response . Project personnel reported that the participants generally 

had indicated a high degree of satisfaction with the achieve 
ment of project objectives. 

The directors of one-or two-day workshop projects were asked 
to proAHLde many additional sessions and to develop and make 
available materials related to their workshops. 

The directors of the longer training programs reported some 
participant disappointment in obtaining administrative and 
leadership positions. Some participants indicated to pro- 
ject personnel that there was too much time devoted to 
materials development at the expense of training in the 
"Administration by Conpetency Training Program." 

The objective of returning participants to the field, full- 
time, and immediately upon completion of their project train 
ing, was not achieved in some instances where participants 
elected to pursue advanced degrees . 

Question #5 . What do the participants, report concerning the adequacy 
with which they feet they perform their positions y roleSj 
tasks J and activities? 

Response . Directors said that, to the extent that tliey had evidence, 

participants felt very conpetent in performing their profes- 
sional positions, roles, tasks and activities. 

At the time of this study some participants were still pur- 
suing degree programs and were not fully employed; others 
were awaiting the opportunity to assume positions which 
would permit them to use fully the competencies and skills 
which they had acquired in the EPDA supported projects. 
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Question #6 . What do the vcwticipants report Qonoeming the adequaoy 
with which they feel the EPDA projects prepared them to 
perform their professional positions^ roles y tasks and 
activities? 

Response . Project personnel said that the evidence indicated that par- 
ticipants generally felt the projects had trained them well 
in competencies and skills needed to fulfill the intentions 
of the projects and to improve their professional performance. 

Several interviewees were able to cite instances of outstand- 
ing jobs being done in the field by participants from their 
projects. 

Question #7 . What significant unintended EPDA project outcomes do the 
participants report? 

Response . The unintended outcome (not specified as an objective) most 
frequently mentioned by project personnel concerned the 
affective domain. Close personal and professional ties 
developed between and among project personnel and partici- 
pants in both small and long duration projects. Positive 
attitudes toward the host institution generally developed 
and grew. 

For many participants, continued study for advanced degrees 
followed their project participation. 

The planning and operation of the project often influenced 
changes in the project's staff and institution. These 
changes generally took the direction of increased program 
flexibility, and practical and field orientation toward 
increasingly specified outcomes. 

Question #8 . l^at modifications do the participants suggest for pro- 
grams designed to prepare professionals to perform posi- 
tionsy rolesy tasks and activities of vocational-career 
educators? 

Response . The project personnel responded to this question both in 
terms of participant feedback available to them and their 
own broader observations. Without exception, it was agreed 
that these kinds of professional development projects should 
be continued, although somewhat changed; Suggested modifi- 
cations included: 

(a) increasing the lead time between the finalizing of 
the contract and the operation of the project, 

(b) exercising greater care in selecting participants, 

(c) extending projects to include other than just voca- 
tional-career educators, 
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(d) extending one-day workshops to two days, 
(c) providing follow-up services to participants to 
facilitate changes in tlieir situations, 

(f) providing more structure and supervision for intern- 
ship prograins , 

(g) expanding these projects to increase the involvement 
of districts and institutions of higher education 
from all parts of Illinois, 

(h) refining the field-based aspects of the projects to 
insure clear objectives and accountability, and 

(i) revising DVTE fiscal procedures to permit project 
directors increased flexibility. 

Question #9 . Wiat impact did the project have on its director^ staff 
and/ or the institution that provided it? 

Response . Interviewees indicated a wide range of project impacts on 

themselves and their institutions. These were mostly desir- 
able, and generally not specified, outcomes of the projects. 
These reported impacts included: 

(a) an increased orientation to practical and field-based 
learning experiences, 

(b) an increased acceptance of the internship as a directed 
learning activity, and the incorporation of it into 
other programs, 

(c) increased cooperative program planning within and 
between institutions and scliool districts, 

(d) increased interdisciplinary and interdepartmental 
cooperative operations, 

(c) less rigidity in some uniA/iersity admissions policies, 

(f) new staff enthusiasm, 

(g) ne\sr career awarenesses, 

(h) more competency-based planning, 

(i) the establishment of an accepted model for program 
development and operation, 

(j) a demand for related workshops and materials, 

(k) staff recognition and invitations to assume leadership 

roles on and off the campus of the host institution, 
(1) written materials and articles related to the project, 
(m) institutional adoption of all or parts of some projects 

into their regular programs, 
(n) increased creativity in program de^velopment and teach- 
ing, and 

(o) bringing vocational- career education closer to other 
areas of education. 



Project Participants^ Interview Summary . The perceptions of those who 
participated in the projects of the study were considered essential to the 
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follow-up study and to obtaining a data-based response to tlie questions 
which guided the inquiry. In reading the following summaries, it should 
be remembered that the interviewees were involved in projects that varied 
in emphasis, method and duration; however, all of them were intended to 
improve their participants* professional skills and competencies and to 
improve professional performance. It is with these overall intentions in 
mind that the generalizations reported in tliis summary are presented. 

Ninety-eight persons, who participated in one of fourteen of the fif- 
teen projects of the study, were interviewed. It was decided, primarily 
because of limited resources and time, to interview only those persons who 
had participated in projects that had extended beyond a one-day session; 
thus, no participants from the Workshop for Elementary School Principals 
were interviewed. However, it should be noted that one hundred and twenty- 
nine, or 40% of the study ^s questionnaire respondents, were from partici- 
pants in the Workshop for Principals, It is therefore assumed that this 
project is adequately represented in the study. An examination of TABLE I 
will indicate the distribution of interviewees by the projects in the study. 

Question #1 . What are the interviewees* perceptions of the project? 

Response , Wliile responses varied, interviewees tended to be overwhelm- 
ingly positive in tlieir feelings about almost all of the 
projects of the study. They perceived them to be needed, 
valuable and relevant field-based practical efforts to up- 
grade professionals working in the area of vocational -career 
education. Many participants saw the projects as attempts 
to provide the area of vocational -career education with 
specially trained leaders and administrators. The projects 
were viewed as opportunities for participants' professional 
gro\\rth and development and as a means for advancement into 
positions of increased leadership and responsibility. They 
were also seen as functioning to encourage teachers to 
incorporate meaningful career education into their class- 
rooms and as a means for developing commitment, pride and 
enthusiasm about vocational -career education. Some partici- 
pants reported tlie projects to be renewing and confidence- 
building and to have provided the most valuable of their 
educational experiences . 
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A few participants saw some of the projects as having 
promised jobs tliat did not materialize. 

Question tf2 . Have there been any significwit decisions and/or changes 
in your life as a result of your having been a partici- 
pant in this project? 

Response . Participants indicated by an eight-to-one ratio that their 
participation in one of the projects of the study had 
resulted in a significant decision or change in their lives 
(See TABLE II) . 

Interviewees* comments further indicated the extent and 
kind of changes v^hich they thought had resulted from their 
participation in these projects. They reported changes in 
positions and increased responsibilities, as well as raised 
professional aspirations for improved performance, higher 
positions and advanced training. Several interviewees had 
changed their wa/s of dealing with students, teachers, 
school officials and community members. Many reported an 
increase in enthusiasm for their work and a sense of self- 
renewal. Many had initiated changes in their professional 
practice, including course and curriculum revisions, innova- 
tive approaches to old problems and an increased use of 
practical approaches to learning. A large number of inter- 
viewees said they were more in tune with the community and 
used it as a resource more than before participating in the 
projects. Several reported that they had changed their ways 
of helping students become aware of career alternatives and 
their placeriient and supervision of students in business and 
industrial learning situations. One person had initiated a 
career education program in an elementary school. Others 
reported that they had served as consultants to school 
districts that were attempting to improve their vocational- 
career education program. 

Question #3 . Do you perform your professional position^ roleSj tasks 
and activities differently as a result of your partici- 
pating in this Project? 

Response . Interviewees indicated by an eight-to-one ratio that they 
did perfom their professional positions, roles, tasks and 
activities differently as a result of having participated 
in the projects of the stud/ (See TABLE II). 

Interviewees' comments were*^ similar to those given in reply 
to Question #2 above. Many reported that they perfom, 
their roles with greater competence, confidence and comfort 
and with a broader view and understanding than previously. 
Some said they had new insights into school administration 
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TABLE II 



A TABULAR SUMN'IARY OF PARTICIPANT- 
INTERVIEWEE REPLIES TO SELECTED QUESTIONS 

N=91 



Questions From the Interview Guide Responses 

YES NO 
N % N ^ 

Have there been any significant decisions 
and/ or changes in your life (personal - 
professional) as a result of your having 

been a participant in this project? 81 89 10 11 



Do you perform your professional position, 
roles, tasks and activities differently as 
a result of your participating in this 

project? 78 90 9 10 



Do you consider this project to have 
achie-v^d the objectives which you had for 

it? 79 87 12 13 



and were viewed by peers and supervisors as leaders in 
vocational -career education. Many said that they had changed 
course and program content and now frequently performed new 
tasks. Several reported that they were more open-minded than 
before their project experience, ""A different and increased 
use of cooperative activities, community resources, and 
evaluation procedures was mentioned. Those interviewees who 
were involved in situations where 'T^lanagement By Objectives" 
was used reported that their project participation enabled 
them to improve their function in MBO procedures , 
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Question #4 . Did participation in one of the projects of the study 
influence your performance in what might be considered 
to be the main roles of a vocational-career educator? 

Response . A smnmary tabulation of interviewees' responses to the above 
question appears in TABLIi III for eacli of eight roles. 
These responses indicate that the projects had the greatest 
influence on performance in roles of "leader*' and ^'planner" 
and the least influence on those roles having to do with 
the community served by the school. 

Question #5 . How adequately do you feel that you perform professional 
roles and the tasks and activities associated with them? 

Response . A summary tabulation of interviewees* responses to the above 
question appears in TABLE IV. These responses indicate that 
the interviewees feel that they were performing them ade- 
quately or better, with almost four-fifths saying that they 
were performing them more than adequately or better. 

Question #6 . How adequately do you feel the project in which you par- 
ticipated prepared you tu perform professional roles and 
the tasks and activities associated with them? 

Response . A summary tabulation of .interviewees ' responses to the above 
question appears in TABLE V. These* responses indicate that 
94% of tlve respondents considered the projects of the study 
to have prepared them adequately or more than adequately to 
perform these roles. More than two-thirds of them indicated 
that this preparation had been more than or extremely ade- 
quate , 

While interviewees' ratings were positive in responding to 
this question, criticisms and suggestions for project 
improvement were offered. These included improving the 
sequence of learning experiences and the supervision of 
field-based and internship experiences. 

Question #7 . To what degree do you consider the project in which you 
participated to have achieved its intended outcomes? 

Response . A summary tabulation of interviewees' responses to the above 
question appears in TABLE VI. These responses indicate that 
tliree-fourths of the interviewees considered the projects to 
have achieved their objectives to a high degree or better 
while more than one-third of them said the objectives were 
achieved to an extremely high degree. Eight percent of the 
respondents said that the objectives were achieved to a low 
or extremely low degree. 
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TABLE III 



A TABULAR SUNmRY OF PAJITICIPANT INTERVIEWEE REPORTS 
OF THE INFLUENCE WHICH THE PROJECTS OF THE STUDY 
MADE ON THEIR PERFORM\NCE IN EACH OF EIGHT PROFESSIONAL ROLES 



N=86 







Question 


Response'^ 


YES 


NO 






N 


% 


N 


% 


Here are what appear to 












be the main professional 


Leader 


70 


84 


13 


16 


roles of a "vocational- 












career educator. Did the 


Planner 


70 


88 


10 


12 


project in which you par- 












ticipated influence your 


Director and 










performance in these 


helper of 










roles? 


learning 


65 


76 


20 


24 




Comselor, 












advisor, guide, 












consultant 


64 


74 


22 


26 




Mediator and 












interpreter 


54 


68 


25 


32 




A link with 












the community 


56 


67 


27 


33 




Member o£ the 












education pro- 












fession 


54 


70 


23 


30 




Merifcer o£ the 












community 












served by the 












school 


49 


64 


28 


36 








*Percent computed 


on the 


basis 


of the 


N 




- for each role. 
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TABLE IV 



A TABULAR SIMIARY OF PARTICIPANT- INTERVIEIVEE RATINGS 
OF THE ADEQUACY OF ASPECTS OF TI-ffilR PROFESSIONAL PERFORMANCE 

N=87 



Ques tion 


Rating 


N 


% 


How adequately do you feel 


extremely adequately 


15 


17 


that you perform professional 








roles* and the tasks and 


more than adequately 


56 


64 


activities associated with 








them? 


adequately 


16 


18 




less than adequately 


0 


0 




extremely inadequately 


0 


0 



*Eight professional roles o£ 
the study: 
Leader 
Planner 

Director and helper o£ 

learning 
Counselor, advisor, 

guide, consultant 
Tfediator and interpreter 
A link with the comnunity 
Member o£ the education 

profession 
Member of the coimunity 

served by the school 
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TABLE V 



•A T.'^BULAR SUNM\RY OF PAKTICIPANT- INTERVIEWEE RATINGS 
OF THE ADEQUACY OF THE CONTRIBUTIONS vvHiCH THE PROJECTS 
OF THE STUDY MADE TO IHEIR PROFESSIONAL ROLE PERFORMANCE 

N=85 



Question 


Rating 


N 




ilow adequately do you feel 


extremely adequately 


24 


28 


the project in which you 








participated prepared you 


more than adequately 


44 


52 


to perform professional 








roles* and the tasks and 


adequately 


12 


14 


activities associated 








with them? 


less than adequately 


4 


5 




extremely inadequately 


1 


1 



*Eight professional roles of 
the study: 
Leader 
Planner 

Director and helper of 

learning 
Counselor, advisor, 

guide, consultant 
Mediator and interpreter 
A link with the community 
f<fember of the education 

profession 
Member of the comnunity 

served by the school 
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TABLE VI 



A TABULAR SUNK^RY OF PAKTlCIP.Am'- INTERVIEWEE RATINGS OF 
THE DEGREE TO WHICH THEY CONSIDER THE PROJECTS OF THE 
STUDY TO HAVE ACHIEVED THEIR INTENDED OUTCOMES 



N=86 



Question 


Rating 


N 


?: 


To what degree do you con- 


Extremely high 


33 


38 


sider the project in which 




you participated to have 


high 


32 


37 


achieved its intended out- 


comes? 


moderate 


13 


15 




low 


3 


3 




extremely low 


5 


6 



Interviewees' comments supported their ratings in that 
they generally praised the achievements of the projects and 
suggested that they be continued. 

There were some disappointments expressed about projects 
not leading immediately to new positions and/or new profes- 
sional opportunities for many participants. 

Question 8 . Do you oonsider the projeot to have achieved the objec- 
tives which you had for it? 

Response . Interviewees reported by approximately a seven-to-one ratio 
that they considered the objectives which they had for tiie 
projects in which they participated to have been achieved 
(See TABLE II) . 

The interviewees mentioned among those of their hoped-for 
outcomes that were realized, as being: an earned graduate 
degree or graduate credit, increased qualifications and 
certification, usable competencies and skills, and an enjoy- 
able and satisfying experience. 
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Many interviewees ex]t)ressed the view that their project 
experience exceeded their expectations. Several said it 
was the most valuable educational experience that tliey 
had known. A few said that it was tlie turning point in 
their professional lives and tliat they wished it had 
occurred earlier. 

A few negative experiences were reported. One person said 
she changed her perception of school administrators and 
now saw them as generally insincere and playing games. 
Two persons thought their projects had made promises that 
were not only unfulfilled, but were ignored. 

Question #9 . What significant unintended outcomes do you consider to 
have been a result of this project? 

Response . Interviewees indicated that there were several important 
outcomes which resulted from their participation in the 
projects and which were not explicitly, and sometimes not 
even inplicitly, intended. These included: 

(a) developing new friendships and a close sharing and 
working relationship with project staff and partici- 
pants , 

(b) making new contacts with persons in higher education, 
in agencies, and in business and industry, 

(c) becoming motivated to work for an advanced degree, 

(d) a change in job, salary and/or professional respon- 
sibilities , 

(e) a change in instructional procedures, including 
developing new course units, materials, using grou^) 
work, and employing community resources, 

(f) the community seeing teachers in a different situa- 
tion, 

(g) one person becoming encouraged to set up his own 
business as a second source of income, 

(h) increased awareness of career education alternatives, 

(i) becoming involved in other related projects, 

(j) neglecting duties - including teaching ~ while they 

participated in the projects, 
(k) summer employment in a local industry, 
(1) increased political know-how, 
(m) improved school -community communications, 
(n) increased awareness of what business and industry 

needed and how they really operated, 
(o) an appreciation of conpetency-based education, 
(p) a negative attitude toward school administrators, 
(q) an appreciation of the need for ^^teaching know-how'* 

in the health occupations, and 
(r) increased self-confidence. 
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Question #10 . From your point of vicio^ what impacts did this project 
have on its director^ staff coid/or the institution that 
provided it? 

Response , Interviewees identified several impacts which they thought 
the projects had had on their project's directors, staff 
and/or institutions. The impacts on host institutions were 
reported to have been: 

(a) an enhancement of the status of vocational -career 
education, 

(b) a movement toward providing increased relevant, 
practical, field-based and intem-type learning, 

(c) increased field orientation for educational needs, 
objectives and resources, 

(d) the adoption of projects or aspects of projects as 
part of regular institutional programs, 

(e) improved campus -field Relationships , and 

(f) increased flexibility in certain institutional 
policies concerning graduate credit and admission to 
graduate programs. 

The impacts on project directors and/or staff were reported 
to have been: 

(g) an increased and broadened xmderstanding and sensi- 
tivity of the needs, problems and efforts of A/oca- 
tional-career education at the school district leviel, 

(h) increased recognition and respect on their cajrpuses 
and in the field, 

(i) a sense of achievement, 

(j) increased cooperation in planning and operating pro- 
grams , 

(k) some conflict between project staff and otiier insti- 
tutional personnel, and 
(1) improved skill in directing educational projects. 

Question #11 . Looking back on your participation in this project^ what 
do you consider the major facilitating and constraining 
factors to have been? 

Response . Interviewees mentioned the following as significant facili- 
tating factors in the projects in which they had been par- 
ticipants : 

(a) tlie project director and staff, 

(b) positive attitudes and motivations of project person- 
nel and participants, 

(c) money for participant stipends and/or expenses , 

(d) released time and the chance to be away from profes- 
sional duties, 

(e) the organization and practical orientation of the 
projects , 
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(£) the need being served by the project, 

(g) field-based and internship experiences, 

(h) the close-knit group o£ participants, 

(i) the variety of participant backgrounds, 
(j) flexibility, 

(k) cooperation of local school* , businesses and indus- 
tries , 

(1) opportunity to work first-hand with probleins and 
resources , 

(m) wide range of exj-oeriences and choices, and 
(n) the teacliing strategies, materials and resources 
used. 



In mentioning constraints, most participants reiterated 
their view of the overall success of the projects. However, 
constraining factors were reported to be: 

(a) insufficient time and/or conflicts in scheduling, 

(b) delay in starting the project due to delay in DVTE 
funding, 

(c) a frequent lack of adequate printed materials, 

(d) lack of sufficient funds for materials, 

(e) lack of enough supervision of field and intem experi- 
ences , 

(f) university-imposed requirements and red tape, 

(g) problems associated with released tdjne and conflicts 
between project and job demands, 

(h) poor orientation to project, 

(i) philosophical conflicts, 

(j) poorly planned learning experiences and duplication, 
(k) commuting distance and time, and 

(1) the lack of job opportunities for some project gradu- 
ates . 



Question #12 . l^at modifioations do you suggest fov programs or expert- 
enoes of the type that you partioipated in for the pre- 
paration of professionals to perform the positions^ 
roleSj taskSj and activities of vooaticfnal-oareer educa- 
tion? 



Response . Interviewees were generally satisfied with the projects as ^ 
they had operated; however, several .suggestions for possible 
project modifications were made. These included: 

(a) clarifying project objectives and implementation plans, 

(b) obtaining or develo]^ing improved written materials, 

(c) improving project follow-up services, including consult- 
ing and placement, 

(d) improving criteria and procedures used in participant 
selection. >^ 

(e) minimizing university requirements and red tape, 

(f) making maximum use of the summer for project activities, 

(g) proAading more in-depth study. 
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(h) involving more teachers as participants, 

(i) using students more extensively as resources, 
(j) providing more time for field experience, 

(k) scheduling campus activities so as to avoid field 
experiences , 

(1) providing project directors with increased time for 

their projects , 
(m) emphasizing change-agent role, 

(n) obtaining DVTE funding in time to complete all pre- 
paratory activities before starting the project, 

(o) obtaining specific commitments from school boards 
and other cooperating groups , and 

(p) providing more complete pre-project descriptions to 
enable better participant selection and pre-project 
preparation . 



Report of the Questionnaire Responses . Three hundred forty-six participants, ' > 
or 601 of the sample, returned questionnaires. Forty-five, or 13% of the 
three hundred forty-six persons who returned questionnaires, indicated that 
they had not attended an activity of any of the fifteen projects of the 
study. Ihey returned the questionnaire, as requested, without further com- 
pleting it. Thus, three hundred one, or 871 of those who returned question- 
naires, indicated that they had participated in a project of the study and 
they returned conpleted questionnaires. TTiis last group will hereinafter be 
referred to as the respondents to the questionnaire. * 

The questionnaire results are presented as a composite of responses and 
also individually for thirteen of the fifteen projects of the study. The 
Environmental Occupations Project at Chicago State Ihiversity and the Envi- 
ronmental Maintenance Project at Southern Illinois University had combined 
total of nine participants and thereforfe provided ait insufficient number of 
questionnaire respondents to warrant tabiHar presentations. 

An; examination of TABLE I on^page '4 will furnish an overvie^ of the 
distribution of questionnaire respondents in terns of numbers from each 
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project and the percent which each number is of the total respondents. It 
should be noted tliat respondents from the '^Principals Workshop" provided 
40% of all completed questionnaires while the two environmental projects 
were represented by less than 1% of the respondents. These percentages are 
close to their projects' proportion of the total participants in the fif- 
teen projects of the study. 

Approximately 55% of the respondents reported their primary professional 
responsibilities to be mostly in areas other than vocational-career education 
(See TABLE VII) . This figure is due largely to the fact that 40% of all 
respondents participated in the one-day workshops for elementary school 
principals, a project attended by very few persons whose work was primarily 
in the area of vocational -career education. This situation is indicated 
again by the fact that the largest percentage (35%) of respondents reported 
their primar)'' professional responsibilities to be at the level of the kin- 
dergarten through eighth grade. A study of the data appearing in TABLE YII 
will indicate the distribution of respondents by the level of their primary 
professional responsibilities. 

IVhen asked if their participation in a project of the study resulted 
in what they considered to be a significant and desirable change in their 
professional life, respondents generally said "yes." An examination of the 
data presented in TABLE VIII will indicate the aspects of professional life 
in which respondents reported their project participation to have resulted 
in significant changes. Tlie greatest change was reported to have occurred 
in the realm of "understandings" (61.61) while the least reported change 
(9.2%) v/as for change in "professional position." A study of tlae data in 
TABLE IX will indicate the reported changes attributed to participation in 
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TABLE VII 



QUESTIONNAIRE RESPONDENTS DESCRIBED BY PRIMARY 
PROFESSIONAL RESPONSIBILITIES AND LEVELS OF EDUCATIONAL SERVICE 



Professional Responsibilities 


Levels of Service 


Primary professional responsi- 


Professional responsi- 






bilities involve: 


bilities are mostly at: 






N % 


N 




- mostly vocational - 


- Grades K-8 


122 


35.3 


care ;r education 126 44 . 8 


- Grades 9-12 


89 


25.7 


- other 155 55.2 


- Jr. College 


38 


11.0 




- Sr. College 


25 


7.2 




- Other 


81 


23.4 







TABLE VIII 



COMPOSITE OF PARTICIPA^iTS' REPORTS CONCERNING THE PROJECTS' 
CONTRIBUTIONS TO THEIR PROFESSIONAL DEVELOPMENT 



Question 




YH'S 


Response 


N - 


% 


Did your participation 


- professional position 


32 


9.2 


in this project result 


- professional responsibilities 


69 


19.9 


in what you consider 


- professional performance 


126 


36.4 


to be a significant 


- understandings 


213 


61.6 


desirable change in 


- appreciations 


162 


46.8 


your: 
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TABLE IX 



REPORT FOR EACH PROJECT CONCERNING THAT PROJECT'S 
CONTRIBUTIONS TO ITS PARTICIPANTS' PROFESSIONAL DEVELOPMENT 



Question 



Positive Responses 




Did your participation in this 
project result in what you 
consider to be a significant 
desirable change in your: 



CO 



err 



O 
;9r 



Projects ^ N of Respondents 


N 


N 


% 


N 




N 


?! 


N 




N 




Occupational Ed. -Industry 
Exchange: EIU 


10 


0 


0.0 


2 


20.0 


8 


80.0 


9 


90.0 


6 


60.0 


Voc. Educational Institute - 
Leadership Development: U. 
of I. 


6 


2 


33.3 


1 


16.7 


4 


66.7 


3 


50.0 


3 


50.0 


More Effective Staff Utiliza- 
tion: Urban Leadership and 
IVuth School: Chicago 


10 


2 


20.0 


3 


30.0 


5 


50.0 


5 


50.0 


4 


40.0 


Data Processing Institute: 
WIU 


10 


2 


20.0 


3 


30.0 


7 


70.0 


9 


90.0 


3 


30.0 


Principals' Workshop: WIU 


129 


4 


3.1 


19 


14.7 


17 


13.2 


77 


59.7 


61 


47.3 


Internship Program 


7 


5 


71.4 


5 


71.4 


5 


71.4 


6 


85.4 


5 


71.4 


Health Occupation Education: 
U. of I. 


8 


3 


37.5 


4 


50.0 


8 


100.0 


7 


87.5 


7 


87.5 


Occupational Ed. Adm. Train- 
ing: SIU 


20 


8 


40.0 


11 


55.0 


19 


95.0 


rs 


75.0 


14 


70.0 


Inservice Training of Teachers 
of Disadvantaged: Roosevelt 
University ^ 


50 


1 


2.n 


7 


14.0 


19 


38.0 


38 


76.0 


31 


62.0 



(continued) 
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Ty^BLE IX (Continued) 



Question 



Posjtive Responses 




Projects ^ N of Respondents 



Voc. Tec. X349; Voc. Ed. Adm. 
U. of I. Correspondence 

Writing Measurable Objectives: 
D.V.T.E. 

Adm. by Competency Training: 
TSII 

Teacher lid. in Voc. and Tecli. 
Lid: U. of I. 



42 



10 



2.4 



0 0.0 



3 33.3 



0 0.0 



4 9.5 



2 20.0 



5 55.6 



0 0.0 



17 40.5 



6 60.0 



7 77.8 



1 20.0 



24 57.1 



7 70.0 



5 55.6 



5 lon.o 



13 31.0 



4 40.0 



5 55.6 



2 40.0 



specific projects. The duration of a project appears to be associated with 
the kind and degree of reported changes. Those projects involving practi- 
tioners for a school year, and which were designed to increase leadership 
and administrative competencies and skills, appear to have in:.;luenced 
changes in their participants' professional positions, performance, and 
responsibilities more than did the other projects. Those projects which 
sought mainly to increase instructional competencies and skills were tlie 
most successful in achieving changes in participants' understandings. From 
a consideration of the data presented in TABLES VIII and IX, it would 
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appear that most o£ the projects had a considerable positive influence on 
their participants and that these . 'rticipants do in fact conduct their 
professional functions differently as a result of having participated in 
one of these projects. 

When asked how adequately they considered the projects to have con- 
tributed to their professional functions, 88% of the respondents reported 
the projects to have made an adequate or better than adequate contribution 
to their professional functions (See TABLE X) . In TABLE XI the reader will 
find a report of respondents' ratings of specific projects' contributions 
to their professional functions. From the data presented in these two 
TABLES, it would appear that most of the projects contributed significantly 
to the professional functions of their participants. 

When asked the extent to which tiioy considered the projects to have 
achieved their overall intentions, 83% of the respondents indicated that 
the projects achieved their objectives to a moderate or higher degree (See 
TABLE XII). In TABLE XIII the reader will find a report of respondents' 
ratings of the extent to which they considered specific projects to have 
achieved their objectives. From the data presented in these two TABLES, 
it would appear that most of the projects achieved their overall intentions. 

Respondents were presented with a list of eight roles performed by 
vocational -career educators. They were asked to indicate positive changes 
in the way that they perform these roles which resulted from their partici- 
pation in one of the projects of the study. Their responses appear in 
TABLE XIV. The greatest change resulting in participant role performance 
would appear to be for the roles of "leading" and "planning." The smallest 
change in role perfomiance would appear to have occurred in the roles of 
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TAlU.li X 



COMPOSITE OF PARTICIPANTS' REPORTS CONCERNING "fflE 
ADEQUACY OF TI-E PROJECTS' CONTRIBUTIONS 
TO THEIR PROFESSIONAL FUNCTIONS 



N=282 







Question 


Response 


N 


% 


How adequately do you 


- extremely adequately 


49 


17.4 


consider the project to 








have contributed to 


- more than adequately 


84 


29.8 


your professional 








function? 


- adequately 


115 


40.8 




- less than adequately 


11 


3.9 




- extremely inadequately 


1 


0.4 




- the project was not 








related to my perfor- 








mance 


22 


7.8 
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TABLE XI 



REPORT FOR EACH PROJECT CONCERNING THE .ADEQUACY 
OF THAT PROJECT'S CONTRIBUTIONS TO ITS PARTICIPANTS' PROFESSIONAL FUNCTIONS 

N=282 



Question 



Positive Responses 



How adequately do you consider 
the project to have contributed 
to your professional function? 



Projects ^ N of Respondents' 




<D 1<L> ^( 



Occupational Ed. -Indxistry 10 
Exchange: EIU 

Voc. Educational Institute- 6 
Leadership Development: U. 
of I. 

More Effective Staff Utiliza- 10 
tion: Urban Leadership and 
Truth School: Chicago 

Data Processing Institute: 10 
WIU 

Principals' Workshop: WIU tl-29 

Internship Program 7 

tlealth Occupation Education: 8 
U. of I. 

Occupational Ed. Adm. Train- 20 
ing: SIU 

Inservice Training of Teachersj 50 
of Disadvantaged: Rocs eve It 
University 



5 50.0 



2 33.3 



2 20.0 



0 0.0 



1 10.0 4 40.0 



2 20.0 

8 77.7 

3 42.9 
2 28.6 

12 60.0 



3 30.0 

17 16.3 

3 42.9 

4 57.1 

7 35.0 



7 14.0 11 22.0 



1 10.0 

2 33.3 

4 40.0 

4 40.0 

1 58.7 

1 14.3 

1 14.3 

1 5.0 

26 52.0 



1 10.0 

2 33.3 

1 10.0 

1 10.0 

3 2.9 
0 0.0 
0 0.0 

0 0.0 

2 4.0 



0 0.0 



0 0.0 



0 0.0 



0 0.0 



0.0 
0.0 
0.0 

0.0 
2.0 



0 10. C 

0 0.( 

0 0.( 

0 0.1 

15 

0 o.c 

0 o.c 

0 o.c 

3 6.G 



(continued) 



,, TABLE XI (Continued) 



38 



Question 



Positive Responses 




Projects ^ N of Respondents 



Voc. Tec. X349; Voc. Ed. Adm. : 
U. of I. Correspondence 

Writing Measurable Objectives; 
D.V.T.E. 

Adm. by Conpetency Training: 
ISU 

Teacher Ed. in Voc. and Tech. 
Ed: U. of I. 
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10 



3 10.0 



2 22.2 



2 22.2 



0 0.0 



14 46.7 



7 77.8 



7 77.8 



2 50.0 



11 i6.7 



0 0.0 



0 0.0 



2 50.0 



1 3.3 



0 0.0 



0 0.0 



0 0.0 



1 2.0 



0 0.0 



0 0.0 



0 0.0 



1 3.3 

0 0.0 

0 0.0 

0 0.0 
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TABLE XII 



COMJ'OSITE REPORT OF THE PARTICIPANTS' JUDGMENTS OF THE 
ACHIEVEMENT OF THE PROJECTS' OVERALL INTENTIONS 

■ N=280 



Question y"' • 


Response 


N 


% 


In tems of i^irfluence on 
your profe^lonal perfom- 
ance, t;rwhat extent do 
you odnsider the project 
to-'have achieved its over- 
^.^'all intentions? 

/ 


- completely 

- considerably 

- moderately 


40 

113 
80 


14.3 
40.4 
28.6 


- very limitedly 


32 


11.4 




- not at all 


4 


1.4 




- not sure 


11 


3.9 
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TABLE XIII 



REPORT OF THE PARTICIPANTS^ JUDGMENTS OF THE 
ACHIEVEMENT OF EACH PROJECT »S OVERALL INTENTIONS 

N=280 



Question 



Positive Responses 



In terms o£ influence on your 
professional performance, to 
what extent do you consider 
this program to have achieved 
its oA/^rall intentions? 



Projects N o± Respondents 


N 


N 1 


Occupat ional Ed . - Indus try 
Exchange: EIU 


.10 


3 33.3 


Voc. Educational Institute- 
Leadership Development: U. 
o£ I. 


6 


1 20.0 


More Effective Staff Utiliza- 
tion: Urban Leadership and 
Truth School: Chicago 


10 


2 20.0 


Data Processing Institute: 
WIU 


10 


2 20.0 


Principals' Workshop: WIU 


129 


4 3.8 


Internship Program 


7 


1 16.7 


Health Ocaopation Education: 
U. of I. 


8 


3 37.5 


Occupational Ed. Adm. Train- 
ing: SIU 


20 


8 40.0 


InserAn.ce Training of Teachers 
of Disadvantaged: Roosevelt 
University 


50 


5 10.0 




4 44.4 

2 40.0 

2 20.0 

6 60.0 

32 30 . 8 

4 66.7 

2 25.0 

11 55.0 

21 42.0 



1 11.1 

1 20.0 

5 50.0 

1 10.0 

40 38.5 

1 16.7 

1 12.5 

1 5.0 

16 32.0 



0 0.0 



1 20.0 



1 10.0 



1 10.0 



17 
0 

2 



16.3 
0.0 

25.0 



0 0.0 



5 10.0 



1 11.1 

0 0.0 

0 0.0 

0 0.0 

1 1.0 
0 0.0 
0 0.0 

0 0.0 

2 4.0 



0 0.0 



0 0.0 



0 0.0 



0 0.0 



0 0.0 
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TABLE XIII (Continued) 



Question 



Positive Responses 




Projects § N of Respondents 



Voc. Tec. X349; Voc. Ed. Adm. 
U. of I. Correspondence 

Writing Measurable Objectives 
D.V.T.E. 

Adm. by Competency Training: 
ISU 

Teadxer Ed. in Voc. and Tech. 
Ed: U. of I. 



42 
10 



13.3 
44.4 
11.1 
25.0 



12 40.0 

4 44.4 

7 77.8 

2 50.0 



9 
1 



30.0 
11.1 
11.1 
25.0 



5 
0 



16.7 
0.0 
0.0 
0.0 



0 0.0 



0 
0 



0.0 
0.0 
0.0 



0 0.0 

0 0.0 

0 0.0 

0 0.0 
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TABLE XIV 



CGMPOSITE OF PARTICIPANTS' PEPORTS OF CHANGES IN THEIR 
PROFESSIONAL ROLE PERFORMANCE RESULTING FROM PROJECT ACTIVITIES 

N=260 



id 
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The inpact of PROJECT activities on my performance has been 



PROFESSIONAL ROLES AND ACTIVITIES 



Role of Leading 

Initiating ideas 

Convincing others 

Organizing 

Initiating action 

Getting others to follow 



Role of Planning 
Identifying needs , interests and problems 
Establishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating perfomance 
Communicating and reporting progress 



Role of Directing and 
Helping Learning Take Place 
Establishing and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping with learning difficulties 




o 



88 33.8 
45 17.3 
68 26.0 
66 25.2 
42 16.5 



110 42.1 
96 36.2 
79 30.0 
63 24.4 
66 25.5 



86 33.1 
95 35.7 

73 28.4 
72 27.9 

74 28.8 
45 17.5 



Role of Counseling, Advising, Consulting and Guiding 
Establishing rapport ' ^71 27.7 

.Assessing needs 79 30.5 

Using specialized services and resources 66 25.9 

Using appropriate advising and counseling techniqu4s37 14.6 
Helping others develop healthy interpersonal rela- ' 
tions 



Role of Mediating and Interpreting 
Helping others identify and interpret important 
values 

Helping others discover a variety of aspects in 

their culture 
Helping others cope with issues and problems 

50 (continued) 



48 18.5 



58 22.6 
43 16.8 
58 22.8 



119 45.8 
149 57.3 
115 43.9 
127 48.5 
133 52.2 



104 39.8 
107 40.4 
110 41.8 
106 41.1 
100 38.6 



107 41.2 
111 41.7 
104 40.5 
117 45.3 
103 40.1 
96 37.4 



101 39.5 
105 40.5 
101 39.6 
104 40.9 
111 42.7 



111 43.2 
97 37.9 
110 43.3 



29 11.2 

43 16.5 
48 18.3 

44 16.9 
52 20.4 



33 12.6 
44 16.6 
54 20.5 
65 25.2 
63 24.3 



38 14.6 

39 14.8 
50 19.5 
44 17.1 
52 20.2 
77 30.0 



W 



24 
23 
31 
25 
28 11.0 



14 
18 
20 
24 
30 11, 



29 11.2 
21 7.9 

30 11.7 
25 9.7 
28 10.9 
39 15.2 



38 14.8 

39 15.1 
54 21.2 
56 22.0 
49 18.8 



55 21.4 
68 26.6 
50 19.7 



46 18.0 
36 13.9 
34 13.3 
57 22.4 
52 20.0 



33 12.8 
48 18.8 
36 14.2 
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TABLE XIV (Continued) 
The impact of PROJECT activities on my performance has been: 



PFiOFESSIONAL ROLES .AND ACTIVITIES 



Role of Mediating and Interpreting (Con't.) 
Helping others devBlop skills 
Encouraging and facilitating others' invol-^ment 

in school and community life 
Helping otliers find meaning 




Role of Linking the School and Community 
Developing an awareness of community values , needs , 

goals, problems and resources 
CooperatiA^ly devBloping educational experiences in 
response to community values, needs, goals, 
problems and resources 
Enriching school experiences by the use of commu- 
nity resources 
Interpreting the school's efforts to the community 
Facilitating school -community communication 



Role of Functioning as a Member 
of the Education Profession 
Accepting responsibility for professional judgments 
and actions 

Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve my professional competencies 
and skills 

Participating in and contributing to professional 
groups 

Getting things done 



Role of Functioning as a Member o f 
the Comnunity Served by the School 
Participating activBly in coimunity affairs 
Working effectively with other members of the 
community 

Providing leadership within the community 
Gaining recognition within the community 



59 23.4 
58 22.7 

37 16.3 



81 31.6 
69 27.1 

72 27.8 

59 23.1 
66 26.0 



107 41.3 

67 27.0 
82 32.3 
125 47.5 

97 38.2 

88 35.8 



50 19.5 

56 21.9 

50 18.8 

51 20.4 




98 38.9 
97 37.6 

90 39.7 



92 35.9 
108 42.4 

102 39.4 

104 40.8 
97 38.2 



88 34.0 

99 39.9 
93 36.6 
92 35.0 

84 33.1 

100 40.7 



91 35.4 
108 42.4 

87 34.5 
80 32.0 



55 21.8 
60 23.5 

58 25.6 



51 19.9 

48 18.8 

49 18.9 

54 21.2 

50 19.7 



38 14.7 

49 19.8 
48 18.9 
27 10.3 

47 18.5 

33 13.4 



64 24.9 
48 18.8 

61 24.2 

62 24.8 



40 15.9 

41 16.1 

42 18.5 



32 12.5 
30 11.8 

36 13.9 

38 14.9 
41 16.1 



26 10.0 

33 13.3 
31 12.2 
19 7.2 

26 10.2 

25 10.2 



52 20.2 
44 17.2 

54 21.4 
57 22.8 
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^^functioning as a member o£ the comunity served by the school*^ and ^'media- 
ting and interpreting." An examination .o£ the data presented in T.^lBLES XV 
through XXVII (See Appendix D) will permit an analysis of each specific 
project's impact on their participants' performance of professional roles. 
From the data appearing in these TABLES, it would appear that most of the 
projects of the study brought about positive changes in the professional 
role performances of their participants . 
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III. CONCUSSIONS 



The conclusions o£ the study are based on the data found in responses 
to interviews and a questionnaire. Thus, they are presented within the 
context o£ descriptions and are derived from reports, rather than experi- 
mental results . 

The data obtained from the one hundred eighteen interviews provide very 
similar results to those obtained from the three hundred one completed 
questionnaires. This fact indicates that the instruments were valid, and 
gives added support to the conclusions which follow. 



Conclusions as Responses to the Basic Questions of the Follow-l]^ Study . 

Question #1 . What differences resulting from their EPDA project experi- 
ences do the participants in the fifteen projects of the 
study report concerning the performance of their profes- 
sional positions^ roles ^ tasks and activities? 

Response . As a result of participation in the projects of the study, 
important positive changes occurred in the participants' 
performance of their professional positions, roles, tasks 
and activities (for a detailed account, see TABLE III and 
TABLE XIV and the accompanying discussions). 

Question #2 . To what extent do the participants report the intended 
outcomes of the projects to have been achieved? 

Response . The intended outcomes of the projects were achieved to a 

high or extremely high degree (for a detailed account, see 
TABLE VI and TABLE XII and the accompanying discussion). 

Question #5 . What do the participants report concerning the adequacy 
with which they feel they perform their professional 
positions y roles ^ tasks and activities? 
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Response . The participants in the projects of the study perform their 
professional positions, roles, tasks and activities more 
than or extremely adequately (for a detailed account, see 
TABLE IV and the accompanying discussion). 

Question #4 . What do the participants report Qonoeming the adequacy 
with which they, feel the projects prepared them to per- 
form their professional positions ^ roles ^ tasks j and 
activities? 

Response . The projects of the study prepared their participants more 
than or extremely adequately to perform professional roles, 
and the tasks and activities associated with tliese roles 
(for a detailed account, see TABLE V and TABLE X and the 
accoTTpanying discussion) . 

Question #5 . What significant unintended project outcomes do the par-^ 
ticipants report? 

Response . As a result of the operation of the projects of the study, 
several significant unintended outcomes occurred. Among 
these were changes in the policies, programs and practices 
of several host institutions. Project directors and staff 
members increased their awareness and skills relevant to 
serving the needs of vocational -career education in Illinois. 
Participants gained in their self-confidence, pride and 
motivation concerning vocational -career education and con- 
tinued graduate study. Close friendships and working rela- 
tionships emerged. 

Question # 6. What modifications do the participants suggest for pro- 
grams designed to prepare professionals to perform the 
positions J roleSj tasksj and activities of vocational- 
career education professionals? 

Response . Participants generally were pleased with the nature, inten- 
tions and operations of the projects of the study. However, 
some important modifications were suggested. These included: 
(1) earlier funding of the projects by DVTE; (2) refinement 
of project objectives, procedures and materials; (3) improve- 
ment of participant selection criteria and procedures; (4) 
minimizing university and DVTE requirements and red tape; 

(5) increasing the use of field-based and intern experiences; 

(6) reconsidering the time and duration of the projects; (7) 
integrating project evaluation with project operations; and 
(8) providing project directors with more time for their 
project responsibilities. 

Question #7 . How do the project directors respond to the aforementioned 
six questions? 
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Response . The directors o£ the projects provided responses to the 

above six questions that are very similar to the responses 
of their project participants. 

General Conclusions of the Follow-Up Study . As a result of their inA/olve- 
ment in the projects of the study, the participants grew and developed in 
the professional attitudes, conpetencies and skills needed to improve 
vocational-career education offerings. These participants performed their 
professional positions, roles, tasks and activities differently and more 
effectively as a result of their involvement in the projects of the study. 
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IV. RECO>t[ENDATIONS 



The recommendations of the study evolve from and are based on its find- 
ings and conclusions. They are presented, first, in terms of actions which 
the DVTE might take to facilitate continued professional growth and develop- 
ment among vocational-career educators and, second, as actions which might 
be taken by persons responsible for the operation of projects similar to 
those invol-ved in the study reported here. 

It" is reoormended that the DVTE: 

1. continue to encourage, support and fund projects similar to the ones 
in this study; 

2. conduct a needs assessment, and in other ways, obtain input from the 
field, to determine needs and interests as a basis for offering 
future professional df^velopment projects; 

3. require that projects provide an emphasis on vocational- career edu- 
cation; 

4. increase project monitoring to assure accountability; 

5. assist projects in forming target populations and in identifying 
and selecting participants ; 

6. give projects sufficient lead-time (the period between contract 
approval and project operations) to permit careful and complete 
project development, participant selection, and staff preparation; 

7. require that the project's director and staff devote a sufficient 
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proportion o£ their load to the project in order to ensure tlieir 
maximum contribution to the project's success • 

It is reoorrmended that those persons operating projects: 

1. work with the DVTE and, where appropriate, with other agencies, 
organizations and institutions o£ higher education, in announcing 
the project and in selecting its participants; 

2. provide increased emphasis on learning skills and competencies 
needed by vocational -career educators as they perform community- 
related roles ; 

3. develop and implement strategies and materials for increased dis- 
semination of the projects' procedures and outcomes; 

4. plan for and provide follow-up services and materials to assist 
participants when they have resumed full-time field responsibilities; 

5. increase placement efforts for participants; 

6. develop and use formative ewluation procedures as feedback and guide 
for modifying project operations; 

7. review carefully the report presented here with special consideration 
for the suggestions made by participants for project modification. 
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An Equal Opportunity Employer 



CoOfdmatOf of Rtstarch and Services 
COLLEGE OF EDUCATION 



DEKALB, ILLINOIS 60115 

Area Cod* 815 
Telephone 753-0442 



Fzb/iaaAy 20, 1975 



Vq^oa Educato/i: 

Baddy can you 6paAz a ctone?" HomvzA, mo6t can /i^cati vlvldfy tkd 
many and n.(LCznt /iQ,qaeAt6 ^o/i oua timd to complUa a qae^UonnoAJiz. Vou can 
mak^ an zdiicaJ:lonal contnlt^ivtLon'' today by bdlnq 60 kind a6 to ^paxz tzn 
minuXeJi to AUpond to thd qaoAttom on the, attached 6hQ,zt. 

I have, bzzn a^kzd by tko, Statz o{, llUnoU VlvUlon oi Vocational and Tec/t- 
ntcal EdacaUon [V.V.T.E.) to conduct a ^ottow-ap 6tudy oi paJvUcA.pant6 In 
thoAJi p/iog/iam ^appo/itzd by Education P/io^e^Uoyi^ Vzvdiopmznt AcX ^und6. 
OtUL /LZC0/Ld6 lndicat(L that you poJvticA.patQ,d tn one o/i mo/io, o^ tkud pAOQAam. 
SoixA Input In the, {^om of^ a AUpoMo, to tki6 qautionnaVKL i/jtll be hoJipf^uJi. 

TkUQ, p/iog/iam voAlo^d In mpha^ts, and /tanged In dvJiation {^/lom one day to 
monsL than om y^oA. Tkz P. I/. I.E. mold Ukz to knovo 1^ pantlclpant^ poji- 
iom th(UJi pAoiQ^Uonal ta^k^ diUdAo^ntty a6 a auvJU: o{^ tkoJji Involvmznt 
<^ one OA moAd o^ tko, pAogAom. 

Even though It may have, been ^ome tune, ^Incz you took paAt in ond oi thd6e, 
pAogAoM and even you wdAz IntzAvlmzd AQ^CdvUZy conczAnlng onz o{^ thm, 
youA "but' njLcaZt and candid AO^pomz to tkl6 quutlonnaiAz tb no^ddo^d. 
SlncQ, th(LA(L U no moAt to Idzntif^y AUpond(LntM by name,, youA con^^d^n- 
tioLity AJ> (X64uAed. Simply AZtuAn tiio, complzto^d qaeAtionnalAz to me In thz 
znclo^nd ^tampdd dnvoZopd. T mold tiko. to hav(L It uoltkin a toeefe OA 4o. 

Thank you ^oa giving youA "tm minute^'' and yovJi valuable a^^xMancd to 
tho^d i^ho makd ddca>lon6 about pAo^u^lonal 6ta{^i ddvoZopmdnt pAogAam. 

Slnc2A2ly, 

^^06d^ Eltu 

PAOjdct VlAdctoA and 

PAo^d660A o{^ Education 

JRE/cc 
Enclo^uAU 
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A FOLLOW-UP STUVV OF PARTICIPAWTS IW 
CERTAIW PROGRAMS MV ACTIl/ITIES 5P0*V50REP BV 
THE STATE OF ILLIW0I5 VIVISJOU OF l/OCATIOWAL A!W TECHNICAL EVUCATIOM 

Fzb/iucuiy, J 9 75 

n,Z(itLon6 > Vlzcu^z pn,o\jldz thz Inf^omcuUon ^zquutzd by placing a chzck on, i\)o/id6 In thz 
ice {^on, zack itzm. Vou may need to c/zecfe mn^th^n onz attznnativz ^on, 6omz AXzm. 
M(uX thz compZztzd quutionnaiAz In tkz znctoIzS itmpzd znvzJiopz. 

Szation I> Rz{^zn,zncz Data . 

U I {di d ) {did not ) poAticlpatz In onz o^ tkz tn^aining p/iogAam6 o/i acttv-ltiz^ 

tUtzd bztovo. 

— li you ckzckzd VJV MOT, STOP: do not /iz^pond to any othoA Itm^ and plzcubz n,ztLUtn 
tkz quz^tytonnaOiz nou). 

you ckzckzd VJV, p/ioczzd and /iz^pond to atl ttzm^. 

I. OuA /izco/id6 indlcatz that you attzndzd tkz V.V.T.E.-^ponto/izd tAot^ving pKogKom on, 
rixctivlty dizckzd bzloio. m havz ckzckzd tkz imong pn,ogn,am, plzcubz makz tkz 
^n^>njizctlon. 

Occupational Ed.-lndiu>tJiy Exckangz (E.I.U. - Jolzy-Szxton, J973) 

Voc. Educational iMtiXutz-LzadQA^klp Vzvzlopmznt {LI. o{^ I. - Roggz, 1969-70] 

Mo/Le E^i^ec^ue Staf^{i LltillzcutLon {Chicago : IJn,ban LzadzA6kip - Mian, 1970; on, 

Tn,uth Sckool - Jan Flak, 1971] 

Vata ?n,ocQA6ing In^tUuAiz (W.I.U. - WaU, 1969-70] 

VnlnclpcJU^ Won,k6kop {Conlzy, 1974] 

Intz/in^kip ?Aognxm (U. oi I., WAM., E.I.U., 5.I.U., W.I.U., zt aZ, /97J-72) 

Hzattk Occupation Education (U. I. - VitXztoz, 1974] 

Occupational Ed. Adm. Tnjainlng {SAM. - Ramp, J973) 

EnvAJionmzntal Occupation {Chicago Statz - Solon, J 9 73) 

EnviAonmzntal Maintznancz {SA.U. - Stitt, J973) 

IniiQJivicz Training o{^ TzackzMM o^ Vi^advantagzd 1974 {Roo^zvzlt Univ. - EutloJi, 

1973) . 

l/oc. Tzc. X349; Voc. Ed. Adm. {U. oi I. ConJii^Apondzncz - Lockwood, J972) 

l^nitinq l\zoubuAcxblz Objzctivz^ {V.V.T.E. - Va\ji^ and BoAgzn, J972) 

Adm. by Compztzncy Training {l.SM. - EdioaAd^, J973) 

TzackoA Ed. in l/oc. and Tzck. Ed. {U. o(^ I. - Evan^i^, 1971] 

Mt/ position i^ 

TUlz: Z^^^^ZIZIZZ! 

Employ OA : 

Location: 



Hy pn,o^QJi6ional n,z^pon^ibiLitiz^ oJiz at: 
{You may m^k to ckzck mon,z tkan onz.] 

Gn,adz^ K-S Gn^dz^ 9-12 

Jn,. Collzgz Sn.. Collzgz 

OtkoJi {plzajbz ^pzcyiiy] 



Hou; adzquatzly do you con^idz/i tki6 pn,o- 
gn,am to kavz contnibatzd to thz pzn.f^onm- 
ancz ol youA pn,o{^QA6ional {^unction^? 

zxtA^zmzly adzquatzly 

moAZ tkan adzquatzly 

adzquatzly 

l^^ than adzquatoly 

zxtJizmzly inadzquatzly 

{tkz pn,ogn,am u;(X6 not n,2Jiatzd to my 

poji^onmancz] 



3. Mt/ nolz in tkz abovz pn,ognam lokick 4. 
I attzndzd lAm : 

IzoAnZA-pajiticipant consultant 

dijLZcton,-kzlpzA otkzn {ptzadz 

spzcif^y] 



5* My pnimoAy pn,o{^zs clonal n^zsponsibiLitizs 6. 
involvz mostly vocoXionat-cojizzA zducation. 
Vzs Wo no, pizazz spzcif^y] 



7. Vid youA panticipation in this pn,ognam S. 
n,zsuLt in u)kat you considzA to bz a sig- 
ni{^cayit dQMin.ablz ckangz in: 

youA pn,o{^zssionaJi position? 

youA pn,o{^QMSionaZ n,(2Aponsibititi(2A? 

youA pn,oizssionaZ pzn.{^on,mancz? 

yo OA undz/i6tanding? 

youA appn,zciation? 
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In toAm ot$ Inf^Zutnct on youA pM^u^lonal 
p2A{^omayl(l^, to iA)hat zxtznt do you con6ldQA 
tiruM pH,0QKam to kavz cichlzvzd ajU okjoaoH 
tntentton^ ? 

domploXzly 

dOYUitdznjoibty 

modwoLtoJiy 

\)2Ay tbnltzdly 

not at aJUi 

not 



10. WeAe th^Az uyvintojidzd outzomu 0|J 
tkUi pn^CQKam LOklck tn^tuznctd you 
6tQ\ii{^t(i(mtZy1 
Wo 

— 1006 tklb a dutnxiblQ, 

tn^tuzndzl 

Wo 

[plzcut zxplain] 



BcZom; oaz dlQkt lntQJiAzi£vtzd n.olu tkat vocationaJL-caAtoA tdudoXoh^ p2Ji{^om to voAytng 
dzQH^zu. Would you pizazz tndicjxto. any po^ltivd diangu tn tkz my tkat you pQA{^o/Lm 
In tkup H,olu loktch /iuuitcd i^om you^ paAtlcipatton in tkz a^on^mzntlondd V.V.T.E.- 
6pon^o/Lzd p^og^m? [VIzomq, vlacz a cktck In tkz appn,op/Uatz column a^tvi zack n,olz 
and activity. ) 



Iko, tmpact on my pQAf^o^mancQ, hoM bzzm 



ROLES ANV ACTIVITIES 




'I 



Role of Leading — ^ 

- In^Ltiating tdzoM 

- Convtn(u.ng othoM 

- On.gayiizlng 

~ lYuXiating action 

- Getting otkoJiA to {^olloio 



Role of Planning — > 

- Identifying mcd^, intoAo^t^ and pwblcm6 

' E^tahtUivcng ^zlcvant and oJitoA objective 

- VcvoZoping appn.opnA.atz matoAtaJU and activitiu 

- M6U6ing and evaluating pcn,{^onmancc 

- Co mvayit eating and nzponting pnogn,U6 

Role of Directing and 
Helping Learning Take Place 

- E^tabLUhing and malntatnlng a climate {^on. leanning 

- Helping otlien^ 

- Using appn,opntate teckniquu 

- lining appn.opnA.ate maZenA.aJU and n.uouncu 

- Lining {^eedback 

- Coping lotth leaAyiLng dlf^ {^cutties 

Role of Counseling, Advising, Consulting and Guiding ^ 

E^tabtuking nawont 

- A66U6ing need6 ' 

- U^ing 6peciaZLzed 6en,vicu and n.u ounces " 

- Lining appn.opnA.ate advising and couyueting techniques ~ 

- Helping otkojis develop kealXhy inten,peuoncLt nelatiou 
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ROLES ANV ACTIl/ITIES 



Role of Mediating and Interpreting y 

- HdtplnQ othQA6 IdzYvtiiy and InteAp/int Impo/itayit 

- HdtplnQ otkdU dOiCOvQA a voAtdty oApzct^ tkiUA 

- HoZplng othoA^ cope toct/i ^6uu and pn,oblzm6 
" H^Zplnc] othdJUi dzvoXop ^bJJJU 

- EncouAaging and (^aoJJLUtcuting otkoJUi * Involvmznt in 

6diool and communAXy ti^z 

- Hooping otiiQAA {^nd mzaning , 

Role of Linking the School and Community — ^ 

- VzvoZoplng an aiA)aAzneyS6 communAXy vaZue^, neecti 

goat6, p/ioblzm and /le^ouAce^ 

- CoopoAoXivdZy dzv^ZopZng zducaXional. zxpoju^znce^ In 

/lUpoyUiQ, to commuyuXy vaZueJi, nzzd!>, goaJU>, p/iob- 
tzm and /lUouAcz^ 

- EnMyicklng school zxpQAlzncz6 by tkz oAz cotmunity 

A,C4ouAce.5 

- Int(2Ap/i^Xing tkz 6chooV6 zHonX^ to thz coYmimXy 

- VacXLiXiJutLng school- community comunA^cation^ 

Role of Functioning as a Member 
of the Education Profession — ^ 

- Accepting KOJ^pon^lbltiXy ion. pn,o{^U6lonaZ. judgmznts 

and aoXion^ 

- Advocating and p/iacXicing pM^c^^ionaZ autonomy 

- folloaiing a code o^ p/iof^c^^ionaZ ^kicJi 

- Stntving to imp/iovc my pn.o {^C66ionaZ comp^cncic6 

and ^kJJM> 

- FanttCyipating in and conthAhiiting to pn,o(^U6ionaZ 

g/ioup6 

- Getting things done ^ 

Role of Functioning as a Member of 
the Community Served by the School — ^ 

- PoAtiCyipating acttvcty in cormunAJty a{^{^aiHA 

- Wo/ilUng c{^{^cctivcZy uxitk otkoJi mmhoJiA o{^ the 

community 

- P/iovidtng Izadtukip toithtn the community 

- Gatning h,ecogYiition loitkin tkc community 





THAWK VOU FOR YOUR COOPERATIOW. PLEASE RETURW THE COMPLETED nuESTIOWWATRE IW THE 
El^CLOSEV STAMPEV EWELOPE TO: 

V/i. Jo6cpk R. E^tu 
Cotlcgc o{^ Education 
No/itkoAn JZLcnoiA Univo/utty 
g^Ko^b, JlUnol^ 60115 
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Postal Card Used as Follow-up 



February, 1975 

Dear Educator: 

Just a note of thanks for completing and returning 
the Follow-Up Study questionnaire which I sent to you. 
We appreciate your efforts very much. 

If, for some reason, you have not yet completed and 
returned this questionnaire, we hope that you will do so 
at your earliest convenience. 

Sincerely , 



Dr. Joseph R. Ellis , 
Project Director 



Illinois D.V.T.E. Follow-Up Study 
College of Education, Northern Illinois University 
DeKalb, Illinois 60115 
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APPENDIX B 

A FOLLOW-UP STUDY OF GRADUATES OF ILLINOIS EPDA-DVTE PROJECTS 

(1969-1973) 

A COOPERATIVE STUDY BY DVTE-NIU: 1974-1975 
Interview Guide: Project Participant Form 

I . Reference Data : 

A. Interviewer: ^ Place Date 

B. Interviewee: 



C. Interviewee position and location; 



Has your position changed as a result of participating in this project? 



D. Interviewee participated in which DVTE-EPDA Project(s)? (See list of 
Projects.? 



E. In terms of descriptions and values, what is the interviewee*s perception 
of the Project? 



II. Follow-up Data : 

A. Have there been any significant decisions and/or changes in you life 
(personal - professional) as a result of your having been a participant 
in this project? 

Yes No Would you care to comment? 



Do you perform your professional position, roles, tasks and activities 
differently as a result of your participating in this Project? 

Yes No Explain. 
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C. Professional persons implement many roles. We have identified here 
what appear to be the main roles of a vocational-career educator. 
Specifically did the Project experience influence your performance 
in the role of: 

Leader Yes No If yes, explain. 



Planner Yes No If yes, explain. 



Director and helper of learning Yes No If yes, explain. 



Counselor, advisor, guide, consultant. . . Yes No If yes, explain. 

Mediator and interpreter Yes No If yes, explain. 

A link with the community Yes No If yes, explain. 



Member of the education profession .... Yes No If yes, explain 



Member of the community Yes No If yes, explain 



D. In general, how adequately do you feel that you perform these roles and 
the tasks and activities associated with them? 

1. extremely adequately COMMENTS. 

2. more than adequately 

3. adequately 

4. less than adequately 

5. extremely inadequately 

E. In general, how adequately do you feel the EPDA Project prepared you to 
perform these professional roles and the tasks and activities associated 
with them? 

1. extremely adequately COMMENTS, 

2. more than adequately 

3. adequately 

4. less than adequately 

5. extremely inadequately 



F. To what degree do you consider the intended outcomes of thes EPDA Project 

to have been achieved? (See Project abstract for intentions.) 

1. extremely high COMMENTS. 

2. high 

O 3. moderate 

ERIC 4. low r^t- 

5. extremely low ^ 
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G. Do you consider the Project to have achieved the objectives which you 
had for it? 

Yes No Explain. 



H. What significant unintended outcomes do you consider to have been a 
result of this Project? 



I. From your point of view, what impact did the Project have on its director, 
staff and/or the institution that provided it? 



J. Looking back on your participation in this Project, what do you consider 
the Project's major facilitating and constraining factors to have been? 
Please explain. 

Facilitators? 



Constraints? 



K. What modifications do you suggest for programs or experiences of the 
type that you participated in for the preparation of professionals to 
perform the positions, roles, tasks, and activities (needs) of 
vocational/career education professionals? 



L. If you were making a summary of this interview, what significant points 
would you be sure to include? 

(Use the back of this sheet if necessary.) 
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APPENDIX C 

A FOLLOW-UP STUDY OF GRADUATES OF ILLINOIS EPDA-DVTE PROJECTS 

(1969-1973) 

DVTE-NIU: 1974-1975 
Interview Guide: Project Personnel Form 



I . Reference Data : 

A. Interviewer: Place Date 



B. Project Title: 



C. Interviewee: Position 



Relation to project 



Describe involvement with project 



D. What is the interviewee's perception of the Project? 



E. Briefly describe the participants: 

Number 

Backgrounds __________ 

Asperations _________ 



II . Follow-up Data : 

A. Do you consider the Project to have achieved its objectives? 
Evidence? 



B. What differences resulting from their EPDA Project experiences do these 
participants report concerning the professional positions, roles, tasks, 
and activities which they perform? 



ERIC 



67 



60 



APPENDIX C (Continued) 

B{2) Specifically in the role of: 
Leader. . . 
Planner. . . 

Director and helper of learning. . . 

Counselor, advisor, guide, consultant. . . 

Mediator and interpreter. . . 

A link with the community. . . 

Member of the educating profession. . . 

Member of the educational community. . . 

C. To what extent do these participants report the intended outcomes of 
those EPDA Projects to have been achieved? 



D. How adequately do these participants report that they feel they perform 
their positions, roles, tasks, and activities? 



E. How adequately do these participants report that they feel the EPDA 
Projects prepared them to perform their professional positions, roles, 
tasks, and activities? 



F. What significant unintended EPDA Project outcomes do these participants 
report? 



G. What modifications do these participants suggest for programs designed 
to prepare professionals to perform the positions, roles, tasks, and 
activities (needs) of vocational/career education professionals? 



H. What impact did i:he project have on its director, staff and/or the 
institution that provided it? 
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TABLE XV 

OCCUPATIONAL EDUCATION- INDUSTRY HXaiANQ' PRaiECI: FJVSTERN ILL. UNR'ERSITY- 
REPORT OF CHANGES IN P^TICI PANTS' PROFESSIONAL 
ROLE PERPORM\NCE RESULTING FROM PROJECT ACTIVITIES 

N=10 



The impact of PROJECT activities on ny performance has been: 
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PROFESSIONAL ROLES AND ACTIVITIES 





Role of Leading 


N 1 


F ♦ 

N % 


N % 


N ? 


Initiating ideas 
Convincing others 
Organizing 
Initiating action 
Getting others to follow 


7 70.0 
6 60.0 

2 20.0 
4 40.0 

3 30.0 


2 20.0 

3 30.0 

4 40.0 
3 30.0 

5 50.0 


0 0.0 

0 0.0 
2 20.0 
2 20.0 

1 10.0 


i lu . KJ 

1 10.0 

2 20.0 
1 10.0 
1 10.0 


Role of Planning 
Identifying needs, interests and problems 
Hstablishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating performance 
Communicating and reporting progress 


8 80.0 
5 50.0 
4 40.0 
1 10.0 
1 10.0 


1 10.0 
4 40.0 

4 40.0 
7 70.0 

5 50.0 


0 0.0 

0 0.0 

1 10.0 

0 0.0 

1 10.0 


1 10.0 
1 10.0 

1 10.0 

2 20.0 

3 30.0 


Helping Learning Take Place 
Establishing and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping with learning difficulties 


5 50.0 

4 40.0 

5 50.0 
5 50.0 
4 40.0 
3 30.0 


2 20.0 
4 40.0 

3 30.0 

2 20.0 

3 30.0 
2 20.0 


1 10.0 
0 0.0 

0 0.0 

1 10.0 

0 0.0 

1 10.0 


2 20.0 
2 20.0 
2 20.0 

2 20.0 

3 30.0 

4 40.0 


Role of Counseling, 
Advising, Consulting and Guiding 
Establishing rapport 
Assessing needs 

Using specialized services and resources 
Using appropriate advising and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 


4 40.0 
4 40.0 

2 20.0 

3 30.0 

3 30.0 


3 30.0 

3 30.0 

4 40.0 
4 40.0 

2 20.0 


0 0.0 

0 0.0 

1 10.0 

1 10.0 

2 20.0 


3 30.0 
3 "30.0 
3 30.0 

2 20.0 

3 30.0 


Role of Mediating and Interpreting 
Helping others - Jentify and interpret important 
values 

Helping others discover a variety of aspects in 
their culture 


3 30.0 
3 30.0 


3 30.0 
2 20.0 


1 10.0 

2 20.0 


3 30.0 
3 30.0 



(continued) 



63 



62 



.WENDTX 1) (Continued) 
TABLE XV (Continued) 



The impact of PROJECT activities on my performance has been: 



PROFESSIONAL ROLES AND ACTIVITIES 




Helping others cope with issues and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 

in school and community life 
Helping others find meaning 



N 



N 



N 



N 



3 30.0 

5 50.0 

2 20.0 

2 20.0 



2 20.0 

3 30.0 

4 40.0 

3 33.3 



2 20.0 

0 0.0 

1 10.0 

1 11.1 



3 30.0 

2 20.0 

3 30.0 

3 33.3 



Role of Linking the School and Community 

Developing an awareness of community values, 
needs , goals , problems and resources 

Cooperatively developing educational experiences 
in response to coimiunity values, needs, goals, 
problems and resources 

Enriching school experiences by the use of 
community resources 

Interpreting the school's efforts to the com- 
munity 

Facilitating school -community conmunication 



6 60.0 

7 70.0 

6 60.0 

4 40.0 

5 50.0 



1 10.0 

2 20.0 

3 30.0 

4 40.0 
4 40.0 



3 30.0 

1 10.0 

1 10.0 

2 20.0 
1 10.0 



0 0.0 

0 0.0 

0 0.0 

0 0.0 

0 0.0 



Role of Functioning as a Member 
of the Education Profession 
Accepting responsibility for professional judg- 
ments and actions 
Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve m/ professional conpetencies 
and skills 

Participating in and contributing to professional 
groups 

Getting things done 



3 30.0 

2 20.0 

3 30.0 
6 60.0 

4 40.0 
4 40.0 



4 40.0 

4 40.0 

3 30.0 

2 20.0 

2 20.0 

3 30.0 



0 0.0 

0 0.0 

1 10.0 

0 0.0 

2 20.0 

1 10.0 



3 30.0 

3 30.0 

3 30.0 

2 20.0 

2 20.0 

2 20.0 



Role of Functioning as a Member of 
t?ie Community Served by the School 
Participating actively in community affairs 
Working effectively with other members of the 
community 

Providing leadership within the community 
Gaining recognition within the community 



4 
5 

4 

5 



40.0 
50.0 

40.0 
50.0 



30.0 
20.0 

20.0 
10.0 



0.0 
10.0 

10.0 
20.0 
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TABLE XVI 



63 

T 



Vocational Education Institute-Leadership Development Project: U. o£ L 

Report of Changes in Participants' 
Professional Role Performance Resulting From Project Activities 

N=6 



The impact of PROJECT acti-yities on my performance has been: 



PROFESSIONAL ROLES AND ACTIVITIES 



CO 




o ^ 



Role of Leading 


N % 


/ 

N % 


f 

N % 


N % 


Initiating ideas 
Convincing others 
Organizing 
Initiating action 
Getting others to follow 


3 50.0 
1 1^.7 

1 16.7 

2 33,3 
2 33.3 


2 33.2 
4 66.7 
4 66.7 
4 66.7 

3 50.0 


0 0.0 
0 0.0 
0 0.0 
0 0.0 
0 0.0 


I 16.7 
1 16.7 
1 16.7 

0 0.0 

1 16.7 


Role of Planning 
Identifying needs, interests and problems 
EstablishiJig relevant aiid clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating performance 
Communicating and reporting '^progress 


4 66.7 
3 50.0 
1 16.7 
1 16.7 
3 50.0 


1 16. 7 

1 16.7 

2 33.3 
2 33.3 
0 0.0 


1 16.7 

2 33.3 
2 33.3 
2 33.3 
2 33.3 


0 0.0 

0 0.0 

1 16.7 
1 16.7 
1 16.7 


Role of Directing and 
Helping Learning Take Place 
Establishing and maintaining a climate for learning 
Helping others 

Using appropriate techniques 

Using appropriate materials and resources 

Using feedback 

Coping witli learning difficulties 


2 33.3 

3 50.0 
1 16.7 

1 16.7 

2 33.3 
2 33.3 


2 33.3 
2 33.3 
2 33.3 

2 33.3 

3 50.0 
2 33.3 


1 16.7 

1 16.7 

2 33.3 
2 33.3 
1 16.7 
1 16.7 


1 16.7 

0 0.0 

1 16.7 
1 16.7 

0 0.0 

1 16.7 


Role of Counseling, 
Advising, Consulting and Guiding 
Establishing rapport 
Assessing needs 

Using specialized services and resources 
Using appropriate advising and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 


3 50.0 

4 66.7 
2 33.3 
1 16.7 

1 16.7 


2 33.3 

2 33.3 

3 50.0 

3 50.0 

4 66., 7 


0 0.0 

0 0.0 

1 16.7 

2 33.3 

1 16.7 


1 16.7 
0 0.0 
0 0.0 
0 0.0 

0 0.0 


Role of Mediating and Interpreting 
Helping others identify and interpret important 
values 

Helping others discover. a variety of aspects in 
their culture 


3 50.0 
2 33.3 


1 16.7 

2 33.3 


2 33.3' 
1 16.7 


0 0.0 

1 16.7 
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64 



TABLE XVI (Continued) 



The impact of PROJECT activities on my performance has been: 



PROFESSIONAL RDLES AND ACTIVITIES 




Helping others cope with issues and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 

in school and community life 
Helping others find meaning 



N 



3 50.0 

2 33.3 

2 33.3 

1 20.0 



N 



% 



N 



3 50, 0 

3 50.0 

3 50.0 

2 40.0 




0.0 
0.0 
1 16.7 



2 40.0 



0 



Role of Linking the School and Community 
Developing an awareness of community values, 

needs, goals, problems and resources 
Cooperati\'ely developing educational experiences 

in response to community values, needs ,■ goals , 

problems and resources 
Enriching school experiences by the use of 

community resources 
Interpreting the school's efforts to the 

community 

Facilitating school- community co mmunicati on 



1 16.7 

2 33.3 

3 50.0 
3 50 . 0 
2 33.3 



4 66.7 

3 50.0 

2 33.3 

2 33.3 

2 33.3 



0 0.0 

0 0.0 

0 0.0 

0 0.0 

1 16.7 



1 
1 

1 

1 



Role of Functioning as a Member 
of the Education Profession 
Accepting responsibility for professional judg- 
ments and actions 
Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve my professional competencies 
and skills 

Participating in and contributing to professional 
groups 

Getting things done 



5 83.3 

1 16.7 

2 33.3 

3 50.0 

2 33.3 

1 16.7 



1 16.7 

4 66.7 

3 50.0 

2 33.3 



4 66.7 



0 0.0 10 

1 16.7 0 
1 16.7 0 
1 16 . 7 0 



2 33.3 
0 0.0 



0 



Role of Functioning as a Member of 
"the Community Served by the School 
Participating actively in community affairs 
Working effectively with other members of the 
community 

Providing leadership within the community 
Gaining recognition within the conmunity 



16.7 
33.3 

16.7 
16.7 



50.0 
50.0 

50.0 
50.0 



33.3 
0.0 

16.7 
0.0 



0 
1 

1 
2 
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TABLE mi 

MORE EFFECTIVE STAFF UTILIZATION (TRUTH SCHOOL) PROJECT- 
ailCAGO BOARD OF EDUCATION 
REPORT OF CHANGES IN PARTICIPANTS ' 
PROFESSIONAL ROLE PERFORMANCE RESULTING FROM PROJECT ACTIVITIES 

N=10 



PROFESSIONAL ROLES AND ACTIVITIES 



The impact of PROJECT activities on my perfonnance has been: 



Role of Leading 


N 1 " 


N ^ 


N % 




Initiating ideas 
Convincing others 
Organizing 
Initiating action 
Getting others to follow 


3 30.0 

1 10.0 

2 20.0 

4 40.0 
0 0.0 


5 50.0 
7 70.0 

6 60.0 
4 40.0 
6 60.0 


1 20.0 

2 20.0 
I 20.0 

1 10.0 

2 20.0 


0 0.0 
0 0.0 

0 0.0 

1 10.0 

2 20.0 


Role of Planning 
Identifying needs, interests and problems 
Establishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating perfonnance 
Communicating and reporting progress 


3 30.0 
5 50.0 

4 40.0 

5 50.0 
4 40.0 


6 60.0 
3 30.0 

3 30.0 
2 20.0 

4 40.0 


0 0.0 

1 10.0 

2 20.0 

3 30.0 
L 10.0 


1 10.0 
1 10.0 
1 10.0 

0 0.0 

1 10.0 


Role of Directing and 
Helping Learning Take Place 
Establishing and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping with learning difficulties 


5 50.0 
5 50.0 
2 20.0 

2 20.0 
4 40.0 

3 30.0 


3 30.0 

3 30.0 
6 60.0 
5 50.0 

4 40.0 

5 50.0 


1 10.0 

2 20.0 

1 10.0 

2 20.0 
1 10.0 
1 10.0 


|1 10.0 

0 0 . 0 

1 10.0 
1 10.0 
1 10.0 
1 10.0 


Role of Counseling, 
Advising, Consulting and Guiding 
Establishing rapport 
Assessing needs 

Using specialized services and resources 
Using appropriate advising. and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 


3 30.0 
2 20.0 
2 20.0 
1 10.0 

1 10.0 


4 40.0 

5 50.0 
4 40.0 
3 30.0 

6 60.0 


0 0.0 

1 10.0 

2 20.0 

3 30.0 

1 10.0 


3 30.0 
2 20.0 

2 20.0 

3 30.0 

2 20.0 . 


Role of Mediating and Interpreting 
Helping others identiiy and interpret important 
values 

Helping others discover a variety of aspects in 
their culture 


✓ 

2 22.2 
2 20.0 ; 


4 44.4 ( 
I 20.0 ; 


3 0.0 
I 20.0 


3 33.3 

4 40.0 
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APPENDIX D (Continued) 
TABUE XVII (Continued) 


The impact of PROJECT activities on my perfonnance has been: 


/ " 

PROFESSIONAL ROLES AND ACTIVITIES • / o 

/ cf 


/ 1 / / /'f 


Helping others cope with issues and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 

in school and community life 
Helping others find meaning 


N % 


N % 


N % % 


3 30.0 
2 20.0 
2 20.0 

1 10.0 


4 40.0 
4 40.0 
4 40.0 

6 60.0 


D 0.0 
L 10.0 
3 0.0 

3 0.0 


3 30.0 

3 30.0 

4 40.0 

3 30.0 


Role of Linking the School and Community 
Developing an awareness of coirmunity values, 

needs, goals, problems and resources 
Cooperatively developing educational experiences 

in response to community values, needs, goals, 

problems and resources 
Enriching school experiences by the use of 

community resources 
Interpreting the school's efforts to the 

community 

Facilitating school -comnunity communication 


3 30.0 

4 40.0 

2 20.0 

3 30.0 
2 20.0 


3 30.0 

3 30.0 

4 40.0 

3 30.0 

4 40.0 


0 0.0 
0 0.0 

0 0.0 
0 0.0 
0 0.0 


4 40.0 

3 30.0 

4 40.0 
4 40.0 
4 40. n 


Role of Functioning as a Member 
of the Education Profession 

ments and actions 
Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve. my professional competencies 

and skills 

Participating in and contributing to professional 

groups 
Getting things done 


fi fid n 

4 40.0 

5 50.0 
7 70.0 

6 60.0 

7 70.0 


% xc\ n 
0 ov • u 

4 40.0 
4 40.0 
2 20.0 

2 20.0 

2 20.0 


0 0.0 

1 10.0 
1 10.0 

0 0.0 

1 10.0 
0 0.0 


1 10.0 

1 10.0 

0 0.0 

1 10.0 

1 10.0 
1 10.0 


Role of Functioning as a Member of 
the Coirmunity Served by the School 
Participating actively in community affairs 
Working effectively with other mentiers of the 
community 

Providing leadership within the community 
Gaining recognition within the coirmunity 


1 10.0 
1 10.0 

0 0.0 
0 0.0 


2 20.0 
4 40.0 

4 40.0 
4 40.0 


1 10.0 

0 0.0 

1 10.0 
0 0.0 


6 60.0 
5 50.0 

5 50.0 

6 60.0 
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TABLE X\'III 

Data Processing Institute: Western Illinois University- 
Report of Changes in Participants' Professional 
Role Perfomance Resulting From Project Activities 

N=10 



ERIC 



PROFESSIONAL ROLES AND ACTIVITIES 



The impact of PROJECT activities on my performance has been 



Role of Leading 

Initiating ideas 
Convincing others 
Organizing 
Initiating action 
Getting others to follow 



Role of Planning 
Identifying needs, interests and problems 
Establishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating performance 
Communicating and reporting progress 




Role of Directing and 
Helping Learning Take Place 
Establishing and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping \-iith learning difficulties 

Role of Counseling , 
Advising, Consulting and Guiding 
Establishing rapport 
Assessing needs 

Using specialized services and resources 
Using appropriate advising. and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 



Role of Mediating and Interpreting 
Helping otliers identify and interpret important 
values 

Helping others discover a variety of aspects in 
their culture 

(continued) 



22.2 
20.0 
40.0 
20.0 
10.0 



30.0 
40.0 
20.0 
30.0 
20.0 
10.0 



10.0 
0.0 
0.0 
0.0 



0 0.0 



0 0.0 
0 0.0 

75 



33.3 
50.0 
30.0 
50.0 
50.0 



30.0 
20.0 
40.0 
40.0 
50.0 
30.0 



30.0 
60.0 
50.0 
20.0 



4 40.0 



3 30.0 
2 20.0 



22.2 
10.0 
10.0 
10.0 
20.0 



10.0 
10.0 
10.0 
0.0 
0.0 
30.0 



10.0 
10.0 
20.0 
30.0 

1 10.0 



4 40.0 
3 30.0 



22.2 
20.0 
20.0 
20.0 
20.0 



30.0 
30.0 
30.0 
30.0 
30.0 
30.0 



5.0.0 
30.0 
30.0 
50.0 



5 50.0 



3 30.0 
5 50.0 
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PRDEESSiaNAL POLES MD ACTIVITIES 



APPENDIX D (Continued) 
TABLE XVII I (Continued)- 

The impact of PROJECI activities on my performance has" 




Helping others cope with issues and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 

in school and coiranunity life 
Helping others find meaning 



Role of Linking the School and Coimrunity 
Develop jjig an awareness of comnunity values, 

needs, goals, problems and resources 
Cooperatively developing educational experiences 

in response to community values, needs, goals, 

problems and resources 
Enriching school experiences by the use of 

community resources 
Interpreting the school's efforts to the 

community 

Facilitating school -community communication 



Role of Functioning as a Member 
of the Education Profession 
Accepting responsibility for professional judg- 
ments and actions 
Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve. my professional competencies 
and skills 

Participating in and contributing to professional 
groups 

Getting things done 



Role of Functioning as a Menijer of 
"the Cpiimunity Served by the School 
Participating actively in community affairs 
Working effectively with other members of the 
community 

Providing, leadership within the community 
Gaining recognition within the community 



T 



10.0 
20.0 
0.0 



0 0.0 



10.0 
0.0 

0.0 
0.0 
0.0 



2 20.0 



11.1 
20.0 
30.0 

30.0 

30.0 



0.0 
0.0 

0.0 
0.0 



N 




been: 



20.0 
30.0 IL 
30.0 



22.2 



5 33.3 



20.0 
60.0 

40.0 
40.0 
40.0 tL 



4 40.0 2 20.0 



33.3 
30.0 
30.0 

30.0 

20.0 



30.0 
40.0 

20.0 
30.0 



N 



30.0 
10.0 
30.0 



20.0 
10.0 

30.0 
30.0 
10.0 



2 
2 
2 

3 



22.2 
20.0 
20.0 

30.0 

30,0 



3 
2 

4 
3 



30.0 


4 


40.0 


20.0 


4 


40.4 


40.0 


4 


40.0 


30.0 


4 


40.0 
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TABLE XIX 

A WORKSHOP ON CAREER EWaTI« ESPECL^LLY KR ELE^ffi,^ffARY PRINCIPALS: 

IVESTEPvN ILLINOIS IINIITHRSITY 
REPORT OF aiANGES IN PARTICIPANTS • PROFESSIONAL 
ROLE PERFORMANCE RESULTING FROM PROJECT ACTIVITIES 



N=129 



Jh^jaeac ^ PROJECT activities on my perfom^^c^ h.. 

/ a\ i / 



been: 



PROFESSIONAL ROLES AND ACTIVITIES 



Role of Lead ing 
Initiating ideas ~ 
Convincing others 
Organizing 
Initiating action 
Getting others to follow 



ERIC 



Role of Planning 
Identifying needs, interests and problems 
Establishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating performance 
Communicating and reporting progress 

Role of Directing and 
Helping Learning Take Place 
Establishing and maintaining a climate for learning 
Helping others ^ 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping jwith learning difficulties 

Role of Counseling . 
Advising, Consulting a nd Gmdincr 

Establishing rapport 

Assessing needs 

Using specialized services and resoin-ces 
Using appropriate advising. and counseling 
techniques 

Helping others develop healthy interpersonal 
relat ions 

Role of Mediating and Interp reting 
"wiping others identity and interpret important 
values 

Helping others discover a variety of aspects in 
their culture 




11 


12. 


2 


53 


58.9 


15 


15. 


6 


51 


53.1 


9 


10. 


1 


ko 


44.9 


10 


11. 


1 


!51 


56.7 


8 


9. 


0 


35 


39.3 


4 


4. 


5 


34 


38.6 



L5 16.7 
121 21.9 
125 28.1 

L8 20.0 
j33-37.1 
32 36.4 



(continued) 



7V 



14 


15.6 


35 


38.9 


'22 


24.4 


17 


18. -5 


40 


43.5 


19 


20.7 


13 


14.8 


35 


39.8 


24 


27.3 


8 


9.1 


33 


37.5 • 


•25 


28.4 


10 


11.1 


36 


40.0 


22 


24.4 



14 15.6 38 42.2 26 28.9 
11 12.1 38 41.8 24 26.4 



11 
9 
5 
1 
3 
8 



12.2 
9.4 
16.9 
12.2 
14.6 
20.5 



19 21.1 
16 17.4 
16 18.2 
22 25.0 

22 24.4 



2 13.3 
8 19.8 
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TABLE XIX (Continued) " 



The impact of PROJECT actiAnities on iny perfoimance ha s been 



PIRDEESSIONAL POLES AND ACTIVITIES 




Helping others cxjpe with issues and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 

in school and community life 
Helping others find meaning 



111 

7 
16 



12.1 
7.9 
17.4 



9 11.4 



Role of Linking the School and Community- 
Developing an awareness of community values, 

needs, goals, problems and resources 
Cooperatively developing educational experiences 

in response to community values, needs, goals, 

problems and resources 
Enriching school experiences by the use of 

community resources 
Interpreting the school's efforts to the 

community 

Facilitating school- community communication 



17 18.9 

17 18.7 

24 25.0 

14 15.4 

19 20.4 



41 45.. 1 
37 41.6 
33 35.9 

30 38.0 



Z3 25.3 

27 30.3 

28 30.4 

26 32.9 



39 43.3 

40 44.0 

41 42.7 
41 45.1 
37 39.8 



24 26.7 

23 25.3 

21 21.9 

26 28.6 

26 28.0 



16 17.6 

18 20.2 

15 16.3 

14 17.7 



10 11.1 

11 12.1 

10 10.4 

10 11.0 

11 11.8 



Role of Functioning as a Member 
of the Education Profession 
Accepting responsibility for professional judg- 
ments and actions 
Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improvevmy professional competencies 
and skills 

Participating in and contributing to professional 
g^0l^3s 

Getting things done 



24 25.5 

17 18.9 

18 19.6 

25 25.8 

21 22.8 

18 20.0 



36 38.3 

32 35.6 
35 38.0 
43 44.3 

32 34.8 

37 41.1 



21 22.3 

26 28.9 

24 26.1 
19 19.6 

25 27.2 
21 23.3 



13 13.8 

15 16.7 
15 16.3 
10 10.3 

14 15.2 
14 15.6 



Role of Functioning as a Mentoer of 
the Community Served by the SchooT 
Participating actively in community affairs 
Working effectively with other meirbers of the 
community 

Providing, leadership within the community 
Gaining recognition within the community 



15 
14 

14 
14 



16.5 
15.4 

15.7 
15.9 



41 45.1 
46 50.5 

38 42.7 
37 42.0 



23 25.3 
20 22.0 

24 27.0 
22 25.0 



12 13.2 
11 12.1 

13 14.6 
15 17.0 
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TABLIi XX 



INTERNSHIP FOR LEADERSHIP IN OCCUPATIONAL EDUCATION: 
U. of I, W.I.U., E.I.U., D.V.T.E., S.I.U., N.I.U., ffllCAOO STATE U. - 
REPORT OF aiMGES IN PARTICIPANTS' PROFESSIONAL 
ROLE PERFORMANCE RESULTING FROM PROJECT ACTIVITIES 

N=6 
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The impact of PROJECT activities on my perfomance has been 



PROFESSIONAL ROLES AND ACTIVITIES 





so 



Role of Leading 


N % 


N % 


— r~ 


U % 


Initiating ideas 
Convincing others 
Organizing 
Initiating action 
Getting others to follow 


3 50.0 

4 57.1 

2 33.3 

3 50.0 
1 16.7 


3 50.0 
2 28.6 
2 33.3 

2 33.3 

3 50.0 


0 0.0 

0 0.0 

1 16.8 

0 0.0 

1 16.7 


0 0.0 

1 14.3 
1 16.7 
1 16.7 
1 16.7 


Role of Planning 
Identifying needs, interests and DrobleTns 
Establishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evalioating performance 
Communicating and reporting progress 


4.9 Q 

3 42.9 

2 28.6 

3 42.9 
3 42.9 


3 42.9 
3 42.9 

2 28.6 

3 42.9 


U U .U 

0 0.0 
•1 14.3 

1 14.3 
0 0.0 


1 14.3 
1 14.3 
1 14.3 
1 14.3 


Role of Directing and 
Helping Learning Take Place 
Establishing and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping with learning difficulties 


0 0.0 
0 0.0 

0 0.0 

1 14,3 
1 14.3 
0 0.0 


1 14.3 
4 57.1 

2 28.6 
2 28.6 
2 28.6 
1 14.3 


2 28.6 

0 0.0 
2 28.6 

1 14.3 

1 14.3 

2 20.6 


4 57.1 
3 42.9 
3 42.8 
3 42.9 

3 42.9 

4 57.1. 


Role of Counseling, 
Advising, Consulting and Guiding 
Establishing rapport 
Assessing needs 

Using specialized services and resources 
Using appropriate advising. and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 


1 14.3 
3 42.9 

2 38.6 
0 0.0 

0 0.0 


2 28.6 

1 14.3 

3 42.9 

2 28.6 

1 14. 


2 28.6 
1 14.3 

1 14.3 
0 0.0 

2 28.6 


2 28.6 
2 28.6 
1 14.3 
5 71.4 

4 57.1 


Role of Mediating and Interpreting 
Helping others identify and interpret iirportant 
values 

Helping others discover a variety of aspects in 
their ciolture 


0 0.0 
0 0.0 


3 42.9 
1 14.3 


1 14.3 
1 14.3 


3 42.9 
5 7.1.4 
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APPENDIX D (Continued) 
TABLE XX (Continued) " 
The iinpact of PROJECT activities on my perfonnance has 



been: 



PRDFESSIQNAL POLES AND ACTIVITIES 





Helping others cxjpe with issues and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 
\' " in school and community life 
' Helping others find meaning 



N I" 



0 0.0 

0 0.0 

0 0.0 

0 0.0 



N 



% 



2 2816 

1 14.3 

2 28.6 

1 14.3 



N 



1 N 



2 28.6 
4 57.1 

3 42.9 

2 28.6 



Role of Linking the School and Conmunity 
Developing an awareness of community values, 

needs, goals, problems and resources 
Cooperatively developing educational experiences 

in response to commmity values, needs, goals, 

problems and resources 
Enriching school experiences by the use of 

community resources 
Interpreting the school's efforts to the 

community 

Facilitating school -community communication 



2 2816 

1 14.3 

1 14.3 

0 0.0 

0 0.0 



1 14.3 
4 57.1 

3 42.9 

2 28.6 
1 14.3 



2 28.6 
1 14.3 

1 14.3 

3 42.9- 

4 57.1 



Role of Functioning as a Member 
of the Education Profession 
Accepting responsibility for professional judg- 
ments and actions 
Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve. my professional competencies 
and skills 

Participating in and contributing to professional 
groins 

Getting things done 



3 42.9 



2 28.6 



0 0.0 



42.9 
14.3 
57.1 

28.6 
28.6 



14.3 
28.6 
28.6 

.'8.6 
42.8 



14.3 
28.6 
0.0 

14.3 
0.0 



Role of Functioning as a Menfcer of 
the Conmunity Served by the School 
Participating actively in community affairs 
Working effectively with other members of the 
community 

Providing, leadership within the community 
Gaining recognition within the community 



0.0 
0.0 

0.0 
0.0 



0.0 
28.6 

0.0 
0.0 



42.9 
42.9 

57.1 
42.9 
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TABLE XXI 

HEALTH OCCUPATIONS EDUCATION TRAINING PRDGRAM' 

UNIVERSITY OF ILLINOIS 
REPORT OF CHANGES IN PARTICIPANTS' PROFESSIONAL 
ROLE PERFORMANCE RESULTING FROM PROJECT ACTIVITIES 

N=8 



..T he impact of PROJECT activities on my perfonnance has been: 



PROFESSIONAL ROLES AND ACTIVITIES 




5> 



•I 



Role of Leading 


N ^ 


N ^ 




^ 1 ■ 


Initiating ideas 
Convincing others 
Organizing 
Initiating action 
Getting others to follow 


2 25.0 

1 12.5 

2 25.0 
1 12.5 
1 12.5 


2 25.0 
5 62.5 

2 25.0 

3 37.5 
5 62.5 


L 12.5 
1 12.5 
1 12.5 
3 37.5 
1 12.5 


3 37.5 
1 12 . 5 
3 37.5 
1 12.5 
1 12.5 


Role of Planning 
Identifying needs , interests and problems 
hstatjiisning relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating performance 
Communicating and reporting progress 


4 66.7 
6 65.0 

5 62.5 
5 62.5 
5 62.5 


1 16.7 

1 12.5 

2 25.0 
2 25.0 
0 0.0 


1 16.7 
1 12.5 
1 12.5 
1 12.5 
3 37.5 


0 0.0 
0 0.0 
0, 0.0 
0 0.0 
0 0.0 


Role of Directing and 
Helping Learning Take Place 
Establishing and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping with learning difficulties 


6 75.0 

4 50.0 
6 75.0 

5 62.5 

6 75.0 
4 50.0 


0 0.0 
2 25.0 

1 12.5 

2 25.0 

1 12.5 

2 25.0 


1 12.5 
1 12.5 
0 0.0 
0 0.0 

0 0.0 

1 12.5 


1 12.5 
1 12.5 
1 12.5 
1 12.5 
1 12.5 
1 12.5. 


Role of Counseling, 
Advising, Consulting and Guiding 
Establishing rapport 
Assessing needs 

Using specialized services and resources 
Using appropriate advising. and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 


3 37.5 

4 50.0 
3 37.5 
1 12.5 

3 37.5 


3 37.5 
2 25.0 

4 50.0 
4 50.0 

1 12.5 


0 0.0 

1 12.5 

0 0.0 

1 12.5 

0 0.0 


2 25.0 
1 12 . 5 

1 12.5 

2 25.0 

4 50.0 


Role of Mediating and Interpreting 
Helping others identify and interpret important 
values 

Helping ethers discover a variety of aspects in 
their culture 


2 25.0 

3 37.5 


4 50.0 
3 37.5 


0 0.0 

1 12.5 


2 25.0 
1 12.5 
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APPENDIX D (Continued) 
TABLE XXI (Continued)- 
The impact of PROJECT activities on my perfoimance has 



been: 




PPDFESSIQNAL POLES MD ACTIVITIES 



Helping others cope with issues and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 

in school and community life 
Helping others find meaning 



Role of Linking the School and Coimiunity 
Developing an awareness of comnunity values, 

needs, goals, problems and resources 
Cooperatively developing educational experiences 

in response to community values, needs, goals, 

problems and resources 
Enriching school experiences by the use of 

community resources 
Interpreting the school's efforts to the 

community 

Facilitating school -conmunity communication 



Role of Functioning as a Member 
of the Education Profess I'm 
Accepting responsibility for professional judg- 
ments and actions 
Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve-.my professional competencies 
and skills 

Participating in and contributing to professional 
groups 

Getting things done 



1 12.5 
5 62.5 
5 62.5 

2 25.0 



4 50.0 

2 28.6 

3 37.5 

2 25.0 

3 37.5 



2 25.0 

2 25.0 

3 42.9 
5 62.5 

4 50.0 
3 37.5 



2 25.0 

1 12.5 

2 25.0 

4 50.0 



50.0 
12.5 
10 0.0 

0.0 



3 37.5 

4 57.1 

4 50.0 

5 62.5 
4 50.0 



1 12.5 

1 14.3 

0 0.0 

0 0.0 

0 0.0 



3 37.5 

3 37.5 

3 42.9 

2 25.0 

3 37.5 
3 37.5 



1 N 



2 25.0 

25.0 
14.3 
12.5 

12.5 

25.0 



Role of Functioning as a Meirber of 
the Community Served by the SchooT 
Participating actively m community affairs 
Working effectively with otlier members of the 
community 

Providing, leadership within the community 
Gaining recognition within the conmunity 



12.5 
25.0 

25.0 
14.3 



50.0 
50.0 

37.5 
42.9 



25.0 
12.5 

25.0 
14.3 
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TABLE XVII 

OCCUPATIONAL EDUCATION ADMINISTRATION TRAINING PROJECT- 
SOUriERN ILLINOIS UNIVERSITY 
REPORT OF CHANGES IN PARTICIPANTS' PROFESSIONAL 
ROLE PERFORMANCE RESULTING FROM PROJECT ACTIVITIES 



N=20 



The impact of PROJECT activ ities on my performance has been 



PROFESSIONAL ROLES AND ACTIVITIES 



Role of Leading 

Initiating ideas 

Convincing others 

Organizing 

Initiating action 

Getting others to follow 



Role of Planning 
Identifying needs , interests and problems 
Establishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating performance 
Communicating and reporting progress 



Role of Directing and 
Helping Learning Ta lFPTace 



Establishing and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping with learning difficulties 



Role of Counseling . 
Advising, Consulting and G uiding 

Establishing rapport ^ 

Assessing needs 

Using specialized services and resources 
Using appropriate advising. and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 



Role of Mediating ai;.d Interpreting 
Helping others identify and interpret important 
values 

Helping others discover a variety of aspects in 
their culture 

(continued) 





N 



IN 



T 



13 65.0 
7 35.0 
13 65.0 
10 50.0 
•9 45.0 



7 35.0 
L2 60.0 
6 30.0 
9 45.0 
111 55.0 



17 89.5 
13 65.0 

10 50.0 

11 55.0 

12 60.0 



2 10.5 

7 35.0 

|10 50.0 

7 35.0 

7 35.0 



13 65.0 
15 75.0 
10 50.0 
35.0 
70.0 
25.0 



7 
14 
5 



5 25.0 
5 25.0 

8 40.0 
111 55.0 

5 25.0 

9 45.0 



11 55.0 

13 65.0 

14 70.0 
9 45.0 



6 
7 
4 



30.0 
35.0 
20.0 



8 40.0 



8 40.0 10 50.0 



9 45.0 10 50.0 
3 15.0 111 55.0 

83 



n — r 



0.0 
5.0 
5.0 
5.0 
0.0 



0.0 
0.0 
•0 0.0 
2' 10.0 
1 5.0 



10.0 
0.0 
5.0 

10.0 
5.0 

25.0 



15.0 
0.0 
5.0 
15.0 

2 10.0 



1 5.0 
5 25.0 
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APPENDIX D (Continued) 
TABLE XXII (Continued)" 
"The impact of PRQJEG: activities on my performance has 



been: 



PROFESSIONAL HDLES MD ACTIVITIES 



Helping otPiers cope -with issiies and problems 
Helping others develop skills 
Encouraging and facilitating others' involvement 

in school and community life 
Helping others find meaning 




Role of Linking the School and Community 
Developing an awareness of conmunity values, 

needs, goals, problems and resources 
Cooperatively developing educational experiences 

in response to communit)' values , needs , goals , 

problems and resources 
EnrirMng school experiences by the use of 

commu^iity resources 
Interpreting the school's efforts to the 

community 

Facilitating school -community communication 

Role of Functioning as a Member 
of the Education Profession 
Accepting responsibility for professional judg- 
ments and actions 
Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve .niy professional competencies 
and skills 

Participating in and contributing to professional 
groups 

Getting things done 



7 35.0 

7 35.0 

8 42.1 

4 22.2 



15 75.0 
14 70.0 

12 60.0 

13 65.0 
12 60.0 



Role of Functioning as a Member of 
the Comnunitx Served by the SchooT 
Part i c ipating actively in '-immunity affairs 
Working effectively with er meiriers of the 
comniunity 

Providing leadership within the community 
Gaining reco^ition within the communi ty 



16 80.0 

10 50.0 

11 55.0 
19 95.0 

16 80.0 

13 65.0 



10 50.0 

11 55.0 

9 45.0 
11 55.0 



11 55.0 
10 50.0 
10 52.6 

9 50.0 



4 20.0 

5 25.0 

6 30.0 

5 25.0 

6 30.0 



1 



4 20.0 

10 50.0 
9 45.0 
1 5.0 

3 15.0 

7 35.0 



8 40.0 

7 35.0 

8 40.0 
7 35.0 



27.8 



5.0 
5.0 

5.0 
5.0 
5.0 



0 0.0 



0 
0 
0 

1 



0.0 
0.0 
0.0 

5.0 

0.0 



1 
1 

2 
1 



5.0 
5.0 

10.0 
5.0 



5.0 
5.0 
5.0 



0 0.0 



0.0 
0.0 
0.0 

0.0 

0.0 



5.0 
5.0 

5.0 
5.0 
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TABLE XXIII 

INSERVIQi TRAINING OF TEACHERS OF THE DISADVANTAGED: ROOSEVELT UNIVEP5ITY 
REPORT OF aiAMGES IN PARTICIPANl^S ' PROFESSIONAL 
ROLE PERFORMANCE RESULTING FROM PROJECT ACTIVITIES 

N=47 



The impact of PROJECT activities on my performance has been 



PROFESSIONAL ROLES AND ACTIVITIES 




Role of Leading 

Initiating ideas 
Convincing others 
Organizing 
Initiating actidn 
Getting others to follow 




N 



19 40.4 
5 10.9 
12 25.5 
12 25.0 
7 15.9 



19 40.0 
28 60.9 
22 46.8 
25 52.1 
21 47.7 



4 8.5 
8 17.4 
7 14.9 
6 12.5 
HO 22.7 




W 



5 10.6 

5 1-0.9 

6 12.8 

5 10.4 

6 13.6 



Role of Planning 
Identifying needs, interests and problems 
Establishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating performance 
Conmuni eating and reporting progress 



27 55.1 
20 42.6 
22 46.8 
14 30.4 
18 38.3 



Role of Directing and 
Helping Learning Take Place 
Establishing and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping with learning difficulties 



27 56.3 

28 59.6 
22 47.8 
20 42.6 
18 37.5 
16 33.3 



17 34.7 
20 42.6 
17 36.2 
23 50.0 
19 40.4 



4 8.2 

6 12.8 

7 14.9 
7 15.2 
9 19.1 



12 25.0 
11 23.4 
15 32.6 
20 42.6 
22 45.8 
15 31.3 



14 29.2 



12.5 
12.8 
15.2 
10.6 
12.5 



2.0 
2.1 
2.1 
4.3 
2.1 



6.3 
4.3 
4.3 
4.3 
4.2 
6.3 



ERIC 



Role of Counseling , 
Advising, Consulting and Guiding 
Establishing rapport 
Assessing needs 

Using specialized services and resources 
Using appropriate advising. and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 



Role of Mediating and Interpreting 
Helping others identify and interpret inportant 
values 

Helping others discover a -"/ariety of aspects in 
their culture 

(continued) 



17 37.0 
21 43.8 
14 29.8 
10 21.7 

13 27.7 



21 45.7 
17 35.4 

20 42.6 

21 45.7 

24 51.1 



4.3 
8.3 
12.8 
15.2 



5 10.6 



15 32.6 
15 33.3 



19 41.3 
18 40.0 



9 19.6 
9 20.0 



13.0 
12.5 
14.9 
17.4 



5 10.6 



3 6.5 
3 6.7 
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TABLE XXIII (Continued^ 



The impact of PRQJhLT activities on my perfomiance has tieCTi 



PRDHESSiaNAL ROLES AMD ACTIVITIES 



Helping others cope with issues and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 

in school and community life 
Helping others find meaning 



Role of Linking the School and Community 
Developing an awareness of coimiunity values, 

needs, goals, problems and resources 
Cooperatively developing educational experiences 

in response to community values, needs, goals, 

problems and resources 
Enriching school experiences by the use of 

Community resources 
Interpreting the school's efforts to the 

community 

Facilitating school-community coTnmmication 

Role of Functionin,-j as a Member 
of the Education Profession 
Accepting responsibility for professional judg- 
ments and actions 
Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve. my professional competencies 
and skills 

Participating in and contributing to professional 

groups 
Getting things done 




14 32.6 
16 36.4 

15 34.1 

11 32.4 



Role of Functioning as a Menijer of 
the Coimiunity Served by the School 
Participating actively in community affairs 
V/orking effectively with otlier members of the 
community 

Providing, leadership within the community 
Gaining recognition within the community 



15 83.3 
9 20.0 

13 20.2 
10 22.7 
13 31.7 



25 56.8 

15 34.9 
21 46.7 
24 52.2 

19 43.2 
17 44.7 



12 26.7 

11 23.9 

10 22.2 

12 26.7 



19 44.2 
18 40.9 
16 36.4 

14 41.2 



7 16.3 
6 13.6 
9 20.5 

6 17.6 



17 37.8 
20 44.4 

15 34.9 
19 43.2 
13 31.7 



8 1718 
ll 24.4 

9 20.9 
8 18.2 
7 17.1 



11 25.0 

20 46.5 
15 33.3 
19 41.3 

19 43.2 
17 44.7 



11 24.4 
17 37.0 

10 22.2 
10 22.0 



7 15.9 

5 11.6 
7 15.6 
1 2.2 

4 9.1 
3 7.9 



4 33.3 
1 23.9 

5 33.3 
4 31.1 



7.0 
9.1 
9.1 

8.8 



11.1 
11.1 

14.0 
15.9 
8 19.5 



2.3 

7.0 
4.4 
4.3 

4.5 
2.6 



15.6 
15.2 

0 22.2 
9 20.0 
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Ti\BLI- XIV 



VnCATlnNAL EDUCATION ADMINISTRATION (mRRESPONDENCF. CTURSE) ■ 

UNIVERSITY Ol' ILLINOIS 
REPORT OF aiA^'CliS IN PARTICIPANTS' PROFESSIONAL 
ROLE PERFORMANCE RESULTING FROM PROJECT ACTIVITIES 

N=27 



The impact of PROJECT activities on my performance has been: 



PROFESSIONAL ROLES AND ACIIVITIES 






Role of Leading 




U % 


N % 


<( 1 


Initiating ideas 
Convincing others 
Organizing 
Initiating action 
Gettijig others to follow 


7 26.9 
6 24.0 

8 29.6 
6 22.2 
4 15.4 


13 50.0 
12 48.0 
11 40.7 

15 55.6 

16 61.5 


4 15.4 

5 20.0 

6 22.2 

5 18.5 

6 23.1 


2 7.7 
2 8.0 
2 7.4 
1 3.7 
0 0.0 


Role of Planning 
Identifying needs, interests and" problems 
Establishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating performance 
Communicating and reporting progress 


LO 37.0 
:0 34.5 
5 18.5 
5 18.5 
4 15.4 


14 51.9 

15 51.7 
14 51.9 
14 51.9 
13 50.0 


3 11.1 

4 13.8 
•8 29.6 

8 26.6 

9 34.6 


0 0.0 
0 0.0 
0 0.0 
0 0.0 
0 0.0 


Role of Directing and 
Helping Learning Take Place 
hstablishing and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping with learning difficulties 


7 25.9 

8 28.6 

5 18.5 

9 34.6 

6 23.1 
2 7.4 


15 55.6 

14 50,0 

15 55.6 
8 30.8 

13 50.0 
15 55.6 


4 14.8 

6 21.4 

7 25.9 
9 34.6 
7 26.9 

.0 37.0 


1 3.7 
0 0.0 
0 0.0 
0 0.0 
0 0.0 
0 0.0 


Role of Counseling, 
Advising, Consulting and Guiding 
Establishing rapport 
Assessing needs 

Using specialized services and resources 
Using appropriate advising. and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 


8 29.6 
5 19.2 
3 11.1 
3 11.1 

7 25.0 


13 48.1 

14 53.8 
14 51.9 
16 59.3 

14 50.0 


5 18.5 

6 23.1 
LO 37.0 

6 22.2 

6 21.4 


1 3.7 

1 3.8 

0 0.0 

2 7.4 

1 3.6 


Role of Mediating and Interpreting 
Helping others identify and interpret inportant 
values 

Helping others discover a variety of aspects in 
their culture 


6 22.2 
2 7.7 


13 48.1 
11 42.3 


7 25.9 
L2 46.2 


1 3.7 
1 3.8 
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"The impact of PRQJECi" activities on my performance has been 



PRDFESSIQNAL ROLES AND ACIIVITIBS 



Helping Cuhers cope with issues and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 

in school and community life 
Helping others find meaning 



Role of Linking the School and Community 
Developing an awareness of community values, 

needs, goals, problems and resources 
Cooperatively developing educational experiences 

in response to comrrajnity values, needs, goals, 

problems and resources 
Enriching school experiences by the use of 

community resources 
Interpreting the school's efforts to the 

community 

Facilitating school -community communication 




N 



T 



8 30.8 

4 15.4 
3 11.5 

5 20.0 



10 38.5 
7 26.9 

7 26.9 
5 20.0 
5 19.2 



N 



% 



14 53.8 
12 46.2 

15 57-7 



10 40.0 



4 15.4 
1-0 38.5 
8 30.8 

8 32.0 



8 30.8 

13 50.0 

10 38.5 

14 56.0 

15 57.7 



N 



T 



7 26.9 
4 15.4 

7 26.9 

3 12.0 

4 15.4 



N 



<j "Si 



Role of Functioning as a Member 
of the Education Profession 
Accepting responsibility for professional judg- 
ments and actions 
Adwcating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve. my professional competencies 
and skills 

Participating in and contributing to professional 

groups 
Getting things done 



10 38.5 

6 25.0 
9 37.5 
16 61.5 

9 37.5 

11 47.8 



12 46.2 

12 50.0 
9 37.5 
8 30.8 

10 41.7 

10 43.5 



4 15.4 

6 25.0 
6 25.0 
2 7.7 

5 20.8 
2 8.7 



Role of Functioning as a Meirber of 
the Community Served by the School 
Participating actively in comimnity affairs 
Working effectively with otlier members of the 
community 

Providing, leadership within the community 
Gaining recognition within the community 



4 15.4 

5 19.2 

6 24.0 
4 16.0 



13 50.0 
12 46.2 

10 40.0 
8 32.0 



11.5 
15.4 

8.0 
28.0 
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TABLE m,' 



WRITING ME.\SU1^\BLE OBJECTIVES: D V T E 
REPORT OF aiANGES IN PARTICIPAOTS' PROFESSIONAL 
ROLE PERFORMANCE RESULTING FROM PROJECT ACTIVITIES 



N=9 



The impact of PROJECT activities on my performance has been: 



PROHSSSIONAL ROLES AND ACTIVITIES 



Initiating ideas 
Convincing others 
Organizing 
Initiating action 
Getting others to follow 



Role of Leading 




Role of Planning 
Identifying needs, interests and problems 
Establishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating performance 
Communicating and reporting progress 



37.5 
77.8 
50.0 
25.0 
37.5 



62.5 
22.2 
3 37.5 
5 62.5 
50.0 



0 



0.0 
0.0 
12.5 
12.5 
12.5 



Role of Directing and 
Helping Learning Take Place 
Establishing and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback - 
Coping with learning diffiaalties 



25.0 
33.3 
55.6 
44.4 
37.5 
25.0 



37.5 
66.7 
33.3 
55.6 
37.5 
37.5 



25.0 
0.0 

11.1 
0.0 

12,5 
Z5.0 



Role of Counseling , 
Advising, Consulting and Guiding 
Establishing rapport 
Assessing needs 

Using specialized services and resources 
Using appropriate advising. and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 



12.5 
25.0 
75.0 
12.5 



0 0.0 



37.5 
62.5 
12.5 
12.5 

3 33.3 



25.0 
12.5 
12.5 
37.5 

2 22.2 



12.5 
0.0 
0.0 
0.0 
12.5 
12.5 



25.0 
0.0 
0.0 
37.5 

4 44.4 



ERIC 



Role of Mediating and Interpreting 
Helping others identify and interpret inportant 
values 

Helping others discover a variety of aspects in 
their culture 

(continued) 



1 11.1 
0 0.0 

SB 



6 66.7 
2 25.0 



0 0.0 
2 25.0 



2 22.2 
4 50.0 
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The impact of PRiDJECT activities on my performance has been 



PROFESSIONAL POLES AND ACTIVITIES 



Helping others cope with issues and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 

in school and community life 
Helping others find meaning 




2 25.0 

4 50.0 

1 12.5 

0 0.0 



3 37.5 

3 37.5 

1 12.5 

3 37.5 



1 12.5 

0 0.0 

1 12.5 

1 12.5 



Role of Linking the School and Community 
Developing an awareness of community values, 

needs, goals, problems and resources 
Cooperatively developing educational experiences 

in response to community values, needs, goals, 

problems and resources 
Enriching school experiences by the use of 

community resoinrces 
Interpreting the school's efforts to the 

community 

Facilitating school -coirmunity communication 



2 25.0 

2 25.0 

0 0.0 

2 22.2 

2 25.0 



2 25.0 

2 25.0 

3 37.5 
2 22.2 
2 25.0 



2 25.0 

2 25.0 

2 25.0 

3 33.3 
2 25.0 



• Role of Functioning as a Member 
o f the Education Profession 
Accepting responsibility for professional judg- 
ments and actions 
Advocating and practicing professional autonomy- 
Following a code of professional ethics 
Striving to improve. my professional competencies 

and skills , 
Participating in and Qontributing io professional 
groups 

Getting things done 



2 25.0 

2 25.0 

2 25.0 

4 50.0 

0 0.0 

5 55.6 



Role of Functioning as a Member of 
the Coirrnunity Served by the School" 
Participating actively in community affairs 
Working effectively with otlier members of the 
community 

Pro-viding leadership within the community 
Gaining recognition within the community 



0 0.0 

1 14.3 

1 14.3 

0 0.0 



4 50.0 

2 25.0 

1 12.5 

4 50.0 

4 50.iti 

4 44.4 



0 0.0 

1 12.5 
1 12.5 

0 0.0 

1 12.5 
0 0.0 



3 37.5 

3 42.9 

2 28.6 

2 28.6 



0.0 
0.0 



0 0.0 

1 14.3 
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TABLE XXVI 

ADMINISTRATION BY COMPETENCY TMINING: ILLINOIS STATE UNIVERSITY 
REPORT OF GRANGES IN PARTICIPANPS ' PROFESSIONAL 
ROLE PERFORMANCE RESULTING FROM PROJECT ACTIVITIES 

N=9 



The impact of PROJECT activities on my perfoTmance has been 



PROFESSIONAL ROLES AND ACTIVITIES 



Initiating ideas 
Convincing others 
Organizing 
Initiating action 
Getting others to follow 



Role of Leading 



Role of Planning 
Identifying needs, interests and problems 
Establishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating performance 
Communicating and reporting progress 



Role of Directing and 
Hel ping Learning Take Place 
Establishing'and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping with learning difficulties 

Role of Counseling , 
Advising, Consulting and Guiding 
Establishing rapport 
Assessing needs 

Using specialized services and resources 
Using appropriate advising. and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 



ERIC 



Role of Mediating and Interpreting 
Helping others identify and interpret inportant 
values 

Helping others discover a variety of aspects in 
their culture 

(continued) 
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TABLE XXVI (Continued)- 



PROFESSIONAL RDLES AND ACTIVITIES 



The impact of PnOJECT activities on my perfoimance has been: 





a> 



Helping others cope with issioes and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 

in school and community life 
Helping others find meaning 



N 



12.5 
37.5 
25.0 



0 0.0 



Role of Linking the School and Conmunity 
Developing an awareness of community valioes, 

needs, goals, problems and resources 
Cooperatively developing educational experiences 

in response to community values, needs, goals, 

problems and resources 
Enriching school experiences by the use of 

community resources 
Interpreting the school's efforts to the 

community 

Facilitating school -community communication 



2 22.2 

2 25.0 

0 0.0 

1 12.5 
1 12.5 



Role of Functioning as a Member 
of the Education Profession 
Accepting responsibilit)- for professional jiidg- 

ments and actions 
Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve. my professional competencies 
and skills 

Participating in and contributing to professional 
groups 

Getting things done 



5 55.6 

2 25.0 

4 50.0 

6 75.0 

6 75.0 

2 25.0 



Role of Functioning as a Member of 
the Community Served by the School 
Participating actively in community affairs 
Working effectively with other menl)ers of the 
community 

Providing leadership within the community 
Gaining recognition within the comnunity 



11.1 
25.0 

12.5 
12.5 



N 



N 



T 



N 



62.5 
25.0 
25.0 



12.5 
25.0 
25.0 



3 37.5 



2 25.0 



6 66.7 

5 62.5 

3 37.5 
2 25.0 

4 50,0 



0 0.0 

0 0.0 

3 37.5 

4 50.0 
2 25.0 



2 22.2 

2 25.0 

3 37.5 
1 12.5 

1 12.5 

5 62.5 



1 11.1 

2 25.0 
0 0.0 
0 0.0 

0 0.0 

0 0.0 



22.2 
37.5 

25.0 
25.0 



44.4 
12.5 

37.5 
77.5 



1 11.1 

1 12.5 

2 25.0 
1 12.5 
1 12.5 



2 25.0 

1 12.5 

1 12.5 

1 12.5 

1 12.5 
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TABLE mil 



TEACHER EDUCATION IN WQXTIONAL AND TEQiNICAL EDUCATION- 
UNIVERSITY OF ILLINOIS 
REPORT OF CHANGES IN PARTICIPANTS' PROFESSIONAL 
ROLE PERFORMANCE RESULTING FROM PROJECT ACTIVITIES 



N=l 



The impac t of PROJECT activities on my performance has been: 



PROFESSIONAL ROLES AND ACTIVITIES 



Role of Leading 

Initiating ideas 
Convincing others 
Organizing 
Initiating action 
Getting others to follow 




Role of Planning 
Identifying needs, interests and problems 
Establishing relevant and clear objectives 
Developing appropriate materials and activities 
Assessing and evaluating performance 
Communicating and reporting progress 



0.0 
0.0 
0.0 
0.0 
0.0 



1 100.0 

0 0.0 

1 100.0 
0 0.0 
0 0.0 



1 100.0 
0 0.0 
0 0.0 
0 0.0 
0 0.0 



0 0.0 

1 100.0 
0.0 
0.0 



0 0.0 



0.0 
100.0 

0.0 
100.0 
100.0 



0.0 
0.0 
0.0 
0.0 
0.0 



0 0.0 

0 0.0 

1 100.0 
0 0.0 
0 0.0 



0 0.0 
0 0.0 

0 0.0 

1 100.0 
1 100.0 



ERIC 



Role of Directing and 
Helping Learning Take Place 
Establishing and maintaining a climate for learning 
Helping others 
Using appropriate techniques 
Using appropriate materials and resources 
Using feedback 

Coping with learning diffioilties 



0.0 
0.0 
0.0 
G.O 
0.0 
0.0 



100.0 
0.0 

100.0 
0.0 

100.0 

- 0.0 



Role of Counseling , 
Advising, Consulting and Guiding 
Es tab 1 ishing rapport 
Assessing needs 

Using specialized services and resources 
Using appropriate advising. and counseling 
techniques 

Helping others develop healthy interpersonal 
relations 



100.0 
100.0 
0.0 
0.0 



0 0.0 



0.0 
0.0 
0.0 
0.0 

1 100.0 



Role of Mediating and Interpreting 
Helping others identify and interpret iirportant 
valiaes 

Helping others discover a variety of aspects in 
their culture „ „ 

133 

(continued) 



1 100.0 
1 100.0 



0 0.0 
0 0.0 



0.0 
100.0 
0.0 

100. d 

0.0 
• 0.0 



0.0 
0.0 
100.0 
0.0 



0 0.0 



0 0.0 
0 0.0 



0.0 
0.0 
0.0 
0.0 

0.0 
100.0 



0.0 
0.0 
0.0 
100.0 



0 0.0 



0 0.0 
0 0.0 



APPENDIX D (Continued) 
TABLE m'U (Continued) 



The impact of PROJECT activities on ny performance has been" 



PRDEESSiaNAL RDLES AND ACTIVITIES 






///f 


Helping otJiers cope with issues and problems 

Helping others develop skills 

Encouraging and facilitating others' involvement 

in school and community life 
Helping others find meaning 


N % 


N % 


N % 


N i 


1 100.0 
0 0.0 

0 0.0 

1 100.0 


0 0.0 . 
0 0.0 
0 0.0 

0 0.0 


0 D D 
0 0.0 
0 0.0 

0 0.0 


0 n n 

1 100.0 
1 100.0 

0 0.0 


Role of Linking the School and Community- 
Developing an awareness of coimunity values, 

needs, goals, problems and resources 
Cooperatively developing educational experiences 

in response to community values, needs, goals, 

problems and resources 
Enriching school experiences by the use of 

community resources 
Interpreting the school's efforts to the 

community 

Facilitating school-community communication 


1 100.0 
0 0.0 

0 0.0 
0 0.0 
0 0.0 


0 0.0 

1 100.0 

0 0.0 
0 0.0 
0 0.0 


0 0.0 
0 0.0 

0 0.0 
0 0.0 
0 0.0 


0 0.0 

0 0.0 

1 100.0 
1 100.0 
1 100.0 


Role of Functioning as a Member 
of the Education Profession 
Accepting responsibility for professional judg- 
ments and actions 
Advocating and practicing professional autonomy 
Following a code of professional ethics 
Striving to improve. my professional competencies 
and skills 

Participating in and contributing to professional 

groips 
Getting things done 


1 100.0 

0 0.0 
0 0.0 

0 0.0 

1 100.0 
0 0.0 


0 0.0 

1 100.0 
0 0.0 
0 0.0 

0 0.0 

0 0.0 


0 0.0 

0 0.0 

1 100.0 
1x100.0 

0 0.0 

0 0.0 


0 0.0 

0 0.0 
0 0.0 
0 0.0 

0 0.0 

1 100.0 


Role of Functioning as a Member of 
the Community Served by the School 
Participating actively in community affairs 
Working effectively with otlier members of the 
community 

Providing leadership within the community 
Gaining recognition within tlie conmunity 


0 0.0 
0 0.0 

0 0.0 
0 0.0 


0 0.0 

0 0.0 

1 100.0 
0 0.0 


0 0.0 

1 100.0 

0 0.0 

1 100.0 


1 100.0 
0 0.0 

0 0.0 
0 0.0 
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